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Abstrakt

Bc. PLEVOVA, Livia: Aplikovanie efektivnych technik vyuGovania produktivnej
zrucnosti hovorenie. [Diplomova praca] — Be. Livia Plevova. Nitra: Univerzita Konstantina
Filozofa v Nitre. Pedagogicka fakulta. Katedra lingvodidaktiky a interkultarnych S$tadii.
2011.s. 83.

Diplomova praca sa zaobera aplikovanim efektivnych technik vyufovania produktivnej
zrucénosti hovorenie. Pracu tvoria dve zakladné cCasti - teoretickd a prakticka. Teoreticka
Cast’ prace strucne opisuje zruc¢nost' hovorenie, jeho zakladné znaky, aspekty a vztahy
K ostatnym jazykovym zrucnostiam a k Spolo¢nému eurdpskemu referenénému ramcu.
Dalej informuje o tom, Ze na rozvoj zruénosti hovorenie existuju rézne techniky, ktoré by
sa mali vyuzivat’ na hodinach cudzieho jazyka. V praci st rozdelené do troch podkapitol
(Controlled, Guided a Free activities). Vyskumna Cast’ prace pozostava z vyuZzitia troch
metdd. Pozorovanim na hodinach sa zistovali techniky, ktoré sa najcastejSie vyuzivaja pri
rozvoji zru¢nosti hovorenie. Dotaznikom sa ziskavali postoje a nazory ucitel'ov. Poslednou
metodou — rozhovorom sa blizsie analyzovali postrehy ucitelov na dant tému. Hlavnym
cielom tejto prace je blizSie popisat’ jednotlivé techniky hovorenia, ktoré sa pouzivaju pri
vyucbe Anglického jazyka a zistit pomocou spomenutych vyskumnych metéd aich
naslednej analyzy, ktora technika, pripadne techniky maji najvicsi potencial v rozvijani
ziakovych schopnosti hovorit. Ciastkovym cielom je zistit dovody nizsieho pokroku
Vv komunikdcii pocas hodin anglictiny, z dovodu malo vyhovujucich recovych zrucnosti
ziakov zakladnych $kol z predchadzajicich vyskumov Statneho Pedagogického Ustavu.
Ciele diplomovej prace boli splnené, nakol'’ko najefektivnejsie techniky boli odporucené,
ich vyber bol objasneny a mozné dovody nizSieho rozvoja hovorenia boli vysvetlené.
Vyznam prace spociva najmid v odhaleni technik, ktoré by mohli vyrazne prispiet k

vylepSeniu Ziakovych schopnosti hovorit.

KIacové slova:

zru€nost’ hovorenie, techniky hovorenia, efektivita, vyucba anglického jazyka



Abstract in Foreign Language

Bc. PLEVOVA, Livia: Application of effective techniques into teaching speaking skills.
[Diploma thesis] — Be. Livia Plevova. Nitra: Constantine The Philosopher University in
Nitra. Faculty of Education. Department Of Language Pedagogy and Intercultural Studies.
2011. p. 83.

The Diploma work deals with the application of effective techniques of the productive skill
speaking. The work is divided into two parts: theoretical and practical. The theoretical part
of the work briefly describes the speaking skill, its essential characteristics, aspects and
relations to other language skills and to the Common European Framework of Reference.
Furthermore, the theoretical part indicates that for the development of speaking skills, there
are various techniques / activities that should be used during English lessons. They are
divided into three subchapters (Controlled, Guided and Free activities). The research part
of the Diploma thesis consists of the use of three methods. The Observation method during
English lessons tried to explore which techniques / activities are the most commonly used
in developing speaking skills. The questionnaire obtained the teachers’ attitudes and views.
The last method — interview analyzed closer the teachers’ opinion on this topic. The main
aim of this thesis is to describe closer various speaking techniques / activities which are
used during English lessons and suggest by the help of the mentioned research methods,
which techniques / activities have the greatest potential to develop students’ speaking
skills. The partial objective is to find out the reasons for lower progress in communication
during English lesson, due to less satisfactory results of students of lower secondary
education according to National Institute for Education. The aims of the work were
achieved, since the most effective techniques and their choice were revealed and the
reasons of the lower progress in communication were suggested. The importance of this

work lies in revealing of techniques which may contribute to better speaking skills.

Key words:

speaking skills, techniques / activities for speaking, effectiveness, teaching English
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Introduction

Can anybody of us imagine the world without some kind of communication? People
definitely need something what enables them to share their ideas, feelings and needs. One
of the possible tools is a language, to which an increasing importance in today’s
international world is given. Therefore, many people all over the world are learning
different kinds of languages. However, there is one which is considered to be not only the
language of the European Union and many other organizations, but also the language of

the globe. This is the English language.

Actually, many schools are teaching English because they are aware of its importance for
the future lives of their students. This implies that learners should be given enough
opportunities for speaking which should be at the same time developed by valuable
techniques that increase its improvement. Therefore our diploma thesis deals with the
application of different speaking techniques which may contribute to this goal.

The importance of this work lies in the depiction of speaking techniques, their advantages
and disadvantages, and their relevance. In addition, students have many times problems
with speaking in a foreign language. This is why we believe this thesis could contribute or
at least show the effectiveness of particular speaking techniques which might lead to better

results in speaking.

One of the aims of this work is to find out the reasons for lower development of students’
speaking in English lessons. In addition, the results of the research made by the National
Institute for Education in 2010 showed that the students’ oral skills were less satisfactory
(54,9%). Furthermore, our aim is to found out which techniques have the potential to

improve the students’ speaking skills.

The work consists of two major parts, which are the theoretical and practical part. The
theoretical part describes speaking as a skill, its relationship to other language skills, its
aspects and features. In addition, it demonstrates different kinds of speaking techniques
which are classified into three categories: controlled, guided and free. The practical part of
the work deals with the analysis and application of the selected speaking techniques during
English classes at the lower secondary education. With this intention, three research
methods have been chosen to obtain the required information. These were observation,

questionnaire and interview. Each of them has its function in the process of data gathering.
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We believe that our diploma work could be an interesting and useful material for those
who are interested in teaching speaking and its improvement which is in fact needed by
many of today’s schools. Furthermore, we can often hear teachers complaining about the
students’ speaking abilities. On the other hand, there are several students who were
studying English for years but they have big problems with communication. Maybe it is
caused by the inappropriate choice of techniques, maybe by the students’ laziness.

Therefore our work serves as a picture of real English lessons and their progress.

The reason why we have chosen to write about this work was that we think that learning a
foreign language means to be able to use it, or in other words, to be able to speak this
language. We were interested in the real classes and ways how the students’ speaking skills
can be increased. Therefore we wanted to be a part of their world for a few weeks to see
how certain things are working. In addition, we believe that speaking skills create the core
of one’s language knowledge. This implies that everyone who learns a language should be
able to speak it and we believe that with the use of suitable methods learning could be

more enjoyable, simple and natural.

12



1 Skills and their classification

Today we can say that it is a trend to be a professional in some area of life. Furthermore,
people’s aim is to achieve good results and be skilful in something that provides them with
a feeling of inner harmony and success. In general, when we say about somebody that
he/she is skilful in doing something, it means that he/she is a kind of “expert” in that

activity.

This was just a simple definition from our side but there are more complex and precise
definitions of the word “skill”. According to Kominarec et al. (1997, p.41) “skill is an
acquired readiness to accurately by the quickest way and with the least effort carry out a
certain activity on the basis of obtained knowledge and previous practical activity.”
Bygate (1991) explains the ‘skill” in connection to ‘knowledge’ in language. He says that
on one hand they can be equally comprehended and learnt by heart, but on the other hand
just skills can be imitated and trained. Furthermore, he adds that language knowledge
involves acquaintance of normal grammar, pronunciation and vocabulary use, whereas

skill is the capability to employ them.

Everyone is skilful and talented in doing something and therefore there is no definite
register of human skills. The reason may be that in every area according to the topic
different skill may be considered to be important (UNICEF, N.d). For example, The
Common European Framework of Reference (CEFR) inducts a classification where the

skills are divided into more areas, for example:

» Social skills: are abilities to behave in compliance with certain established
sociocultural principles.

» Living skills: are abilities to perform everyday actions successfully (eating,
bathing, etc.) and caring of household tools.

» Vocational and professional skills: are capabilities to do specific actions
(psychological and bodily) which are needed to accomplish certain obligations of
employment.

» Leisure skills: are needed for free time activities, such as arts (painting, playing
musical devices), sports (swimming, mountaineering) or hobbies (photography,

agriculture).

13



As we could see there are in fact various kinds of skills. However, our work will deal more
concretely with the language area, where the skills are separated into productive and
receptive ones. From these two categories later we will be interested in one of the

productive skills which is called speaking.

1.1 Receptive and Productive Skills

Skills in a language area can be divided further into two subcategories. The first
subcategory is composed of the receptive skills. These skills involve listening and reading,
where the learners do not have to produce the language necessarily. So it means that it is
enough to listen and understand the language. The second category is created by the
productive skills which include speaking and writing, where the learners produce some
language. (BBC, N.d. a) In brief, the main difference between the receptive and productive
skills lies in the production of the necessary language.

The productive and receptive skills are both inevitable for successful communication. The
productive skills insure encoding of the message while the receptive ones ensure decoding
of information. In general, for every communication at least two people are needed,

concretely a sender and a receiver. (Duguette, 1995)

These four skills can be grouped in more ways. According to Summer Institute of
Linguistics, Inc (SIL, 1999) they can be coherent to each other, from the communicative
point of view, in the following two ways which is shown also in the table below:

» the manner of communication : oral or written

= the stream of communication : reception and production of the message

Tab. 1: Relationships among Language Skills

Source:http://www.sil.org/lingualinks/languagelearning/otherresources/gudinsfralnggandcltrirnngprgr

m/FourBasicLanguageSkills.htm

ORAL WRITTEN
RECEPTIVE Listening Reading
PRODUCTIVE Speaking Writing

14



So on one hand the receptive and productive skills are in some contrast, but on the other
hand they are in a very close relationship. For example, learners cannot speak with
someone without listening. In short, language skills can be arranged in various ways,

therefore in the next subchapter we will show more deeply their mutual relationships.

1.1.1 Language Skills and their interrelationships

This subchapter will concentrate on the four language skills, listening, speaking, writing
and reading. We will analyze them closer and explain the possible relationships between
them. Furthermore, language teaching is dependent on these skills, because without them
teaching and learning would be impossible. We hope that from the description below it
will be easier to see why they are significant, not only in the teaching — learning process,

but also in general life.

We would like to start with the skill called Listening. Purdy and Borisoff (1997, p.8) claim
that it is “the active and dynamic process of attending, perceiving, interpreting,
remembering, and responding to the expressed (verbal and nonverbal needs, concerns, and
information offered) by other human beings”. They add that learners should firstly hear and
identify a sound or some sentence to be able to produce it. In brief, the relationship

between listening and speaking is crucial for effective communication between people.

So, once we have listened to something or someone talking, we should be able to repeat it
or react to it. As per SIL (1999 a) speaking includes the following micro-skills like clear
pronouncing of the phonemes, the ability to apply the correct forms of words, and the last
but not least, is the ability to link words together in accurate word order. Furthermore, it
belongs to the category of productive skills like writing, but the difference is that it comes

in the oral mode.

While speaking is used in the oral form, writing is employed in the written style. Actually,
some people find writing to be the most difficult skill, because it includes not only the
descriptive representation of speech, but also introduction of ideas in a structured way
(SIL, 1999 b). However, Baker and Westrup (2003) claim that by writing people have
more time to consider about denotation of a particular piece of language than in speaking.
In addition, they have a chance to redraft it. Because of this quality it is very close to the

next language skill.
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There are two characteristics which make reading similar to writing. This similarity
implies from a fact, that by reading people have also time to contemplate about the text and
they can reread it if they need as by writing. In addition, reading comes in the written mode
and it involves such micro-skills as establishing a connection between written symbols and
phonemes, identifying the vocabulary and different word classes, or getting the most
significant information of the text. (SIL, 1999 c)

All the four skills are important and many people could not imagine their lives without
them, but is any of them more important than the others? As per Edge (1993) Listening and
Speaking are inevitable in face-to-face communication, whereas Reading and Writing are
inevitable in written communication. So our question is: Which of them do people use
more often, a written or a face-to-face communication? Most of us would vote for the
second one. Maybe therefore more emphasis has been put on speaking and listening since
the 1990s, because people realized that in real life they speak and listen more often than
they read or write. (Scrivener, 1994) At this point another question can be asked: “What do
teachers want to teach their learners, or what do the learners want to know from their
foreign language classes? Lawtie (2004) states that one of the biggest aims of the learners
is to understand the language and to be able to communicate this language in real life. As a

result, teachers should give enough emphasis to developing students’ speaking skills.

There are more reasons for the importance of teaching speaking skills. In fact, many
learners see language learning as a key to speaking the language. This is why it is
important to teach and at the same time to give learners enough occasions to speak during
English classes. This is a clue to successful communication classes, otherwise the learners
can soon become de-motivated and language learning may turn into uninteresting activity.
Another significant clue is the choice of appropriate activities and their teaching in the
right way, what can make English classes more dynamic, enjoyable and full of fun. (Ibid,
2004)

This chapter was concerned with a field of skills and their division according to different
areas of life. In addition, it can be said that there are as many skills as there are people in
the world. Therefore, there is no precise list of these skills. In fact, every area may require
another skill. The language area is represented by two categories of skills which are the
receptive (listening and reading) and productive skills (speaking and writing). These are

the four basic skills which should occur in every language teaching. But learners are often
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motivated to learn a foreign language, because they believe that they will really need and
use it once in their future life. Therefore teaching speaking skills should not take the last

place among the skills in language learning process.
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2 Speaking

Speaking is a natural and inevitable part of everyday discourse between people. Therefore
speaking, as a part of teaching any language, should not be underrated because all learners
will really need this skill in their future life. Consequently, speaking is not just a natural

tool for daily communication, but it is also a notable skill.

2.1 Speaking as a skill

We have already indicated in Chapter one that speaking belongs to the productive skills,
but now we would like to explain what speaking embraces and its purposes. As per
Lindsay and Knight (2006) speaking as a skill includes for instance, setting some ideas
together, their sharing and cooperating with others. In addition, people talk to each other
for several reasons. For example, they may need some information, want to react to
something or somebody, or convey their emotions and ideas. Generally, it is an everyday

component of people’s lives.

We have mentioned so far speaking skills for more times. But what speaking skills can be
trained exactly by our learners? The table below shows not only some of them, but also
demonstrates circumstances in which they can be taught and what they exactly develop.
(Dawes, 2008)
Tab. 2: Some Speaking skills that are taught
Source: Dawes, 2008, p.119

Speaking Situation: Development:
skills:

telling a story | given passage, personal work | involving details, with terms

Performing others’ works, personal work | with denotation and terms

Interviewing mates, other people planning questions, reacting to a

person being interviewed

Discussing with a colleague or group, | intensify the wuse of fixed

entire class established rules

Explaining aroute, an image logical  describing,  involving

details
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From the above table we found out that there are such speaking skills as telling a story,
performing or interviewing. These skills can be practiced during various situations. For
example, learners can interview their mates, friends or some strangers. Furthermore, by
interviewing students learn how to plan good questions and develop some steps how to
react to their interviewee. But there are many other skills that learners should develop.
Lindsay and Knight (2006) list also such skills as creating connected speech, capability to
interact, speaking in various situations and the last but not least is equalizing their accuracy

and fluency.

Speaking is a necessary and useful skill for communication. In addition, in a foreign
language speaking is a component of a learner’s output which implies these capabilities
(Pokrivcakova, 2010):
» to design information and put together its spoken form
» to utter the foreign language sounds and expressions accurately
» 1o be able to produce continuous utterances with proper vocabulary in valid word
order

» to use relevant grammar structures in sentences

A\ 4

to employ adequate rhythm, stress and intonation
» to employ accurately linkage techniques and at the same time to be able to simplify

the speech (assimilation, omission, reduction of vowels, etc.)

As we could see from the above paragraphs, being able to speak embraces many sub-skills.
These are important in order to become an effective communicator. Consequently, there

are some others which are covered in all of them, these are fluency and accuracy.

2.1.1 Accuracy and Fluency

Speaking has several aspects but there are two of them which stand in front and they are
called accuracy and fluency. BBC (2003) explains accuracy as the ability to speak with no
errors in grammar and in the use of expressions. The second one, fluency, BBC (2003)
defines as the speaker’s ability to express ideas without much pausing and thinking what

he/she wants to say.

Accuracy and fluency have a significant role in learning a language. British Council (N.d.)

believes that accuracy can help speakers in discourse. In addition, accuracy activities try to
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guide learners to speak correctly, to use the right grammar structures and word order in the
sentences. They are concerned about mistakes which can be corrected by the teacher, to
help learners to become more precise. On the other hand, fluency guides speakers to
describe their thoughts and opinions and to speak even though they are producing
mistakes. Their aim is to get speakers to communicate as much as it is possible. This is
why the teacher does not correct all the mistakes but just those which may lead to

misunderstanding.

Effective learning should embrace activities which deal with both accuracy and fluency.
However, British Council (N.d) explains that it is important to think about the goal of
teaching and which kind of activity would contribute to it more actively. For instance, it
advises to use accuracy activities after some new material, whereas fluency activities can

be used at the stage when learners become more skilled, or vice versa.

We have mentioned that accuracy and fluency are two considerable aspect of speaking. But
there are of course many others, such as vast extent of vocabulary, comprehension of style
and formality, clear pronunciation and confidence. However, BBC (N.d, b) says that each
teacher may consider other speaking element being fundamental. The figure below shows

2302 teachers’ opinions about the most significant speaking element.

W 8,10%
H accuracy
H 29,10% . 0O28,7%
O fluency
O vocabulary extent
Bl comprehension of style and
formality
B 14,209 B pronunciation
= 7,80% (] 12’20% @ confidence

Fig. 1: The most significant element of speaking as per teachers

Source:

http://www.bbc.co.uk/worldservice/learningenglish/teachingenglish/yourideas/teaching_speaking.shtml
From the above graph we can see that the majority of teachers from the survey think that
the most important aspect of speaking is confidence with 29, 10%. However, a large
number of them (28, 7%) believe that fluency is the key aspect because there was not a big
difference in the percentage numbers of these two characteristics. On the other hand, the

two least significant aspects are comprehension of style and formality with 7, 80% and
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accuracy with 8, 10%. Later in our research we will compare this graph with our results.
All in all, this graph was a good example to show students that their learning has meaning,
even though they are making mistakes, because there are more important things than

accurate speech.

Generally, several people would say that both, accuracy and fluency are definitely crucial
parts of teaching speaking. In addition, many of the following characteristics of speaking
are related to these two aspects. Therefore, now we would like to move to characteristic
features to have a better overview about speaking.

2.1.2 Characteristics of speaking

Speaking as any other skill has its characteristics. These are connected speech, expressive
devices, lexis and grammar and negotiation language. In the following paragraphs we will
analyze them a little bit closer.

In order to become fluent like a native speaker, learners should achieve the first
characteristics of speaking which is ‘connected speech’. It means that students should not
only utter particular English sounds, but also employ smooth connected speech. But what
does connected speech exactly mean? As per Harmer (2007) for this speech is typical that
some phonemes are modified or weakened and they are sometimes absent or there are
some extra phonemes. Thus, sometimes it is not enough just to speak correctly, because

learners need to sound naturally too.

The similar argument can be made by the second feature which are the ‘expressive
devices’. The reason is that besides being able to apply connected speech, learners should
also vary the pitch and stress of certain sentence parts. In addition, they should alter
volume and speed of their speech, and explain by physical and non-verbal ways their
feelings and emotions. (Ibid, 2007) Consequently, all these mentioned devices help people

to communicate particular meanings.

Another important feature of speaking is ‘lexis and grammar’. In fact, the natural speech
is full of conventional lexical phrases. Furthermore, it is advisable to provide learners with
a range of phrases for various functions. For instance, agreeing and disagreeing, conveying
an amaze or support, etc. (Ibid, 2007) In brief, these useful phrases can help learners in

different communication situations in life.
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‘Negotiation language’ is also a significant feature of speaking. The reason is that learners
employ it because they try to find some clarification and express the composition of their
speech. This means that teachers should teach their learners also such phrases as ‘Could
you repeat your sentence again, please?’ or ‘What I wanted to say is....” (Ibid, 2007) All in
all, this and the above paragraphs showed just some of the characteristics of speaking, but
there are many other things that should be mentioned too.

After the characteristics of spoken language, it would be advisable to induct something
about the other features that are also covered in speaking. According to Thornbury (2006)
the first thing to underline is that the speech production happens in the real world and time
and owing to this fact it is linear. It means that words come after words, and every
utterance that the speaker makes is dependent on the previous utterance of the other
speaker — interlocutor. What is more, the mentioned fact explains the spontaneity and

continuity of the speaking process.

Actually, there are several factors which influence the process of speaking. They can cause
that speaking in a foreign language seems to be difficult for non-native speakers.
Consequently, a good speaker has to face many phenomena of speaking in order to be a

successful and authentic communicator.

2.2 Speaking in a foreign language

Nowadays many people learn how to communicate in a foreign language. Luoma (2005)
says that the potentiality to speak a foreign language is often believed to be a core of the
ability to employ the new language. Furthermore, the aim of the most language learners is
to be capable to talk with other fellows, co-workers or guests in their native language or in
another language that either of them understands. Nevertheless, speaking in another

language is an exacting thing and its improvement may last for a long time.

2.2.1 Possible difficulties with speaking in a foreign language

Speeches, discussions, debates, talks definitely belong to everyday lives of people.
Thornbury (2006) states that speaking is so much an element of day to day reality that
people take it for granted. Consequently, many speakers consider speaking as something
natural and they fail to remember how they once seeked to reach this ability, until they find

themselves in a process of learning a new language.
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Speaking a foreign language can be attractive and useful, but at the same time it can be a
demanding experience. In addition, many times learning to speak in the foreign language is
regarded as one of the most challenging things in language learning not only for learners,
but also for teachers. (Brown and Yule, 1999) In our point of view, on the one hand,
learners may have a small word-stock or they may be confused by different rules of the
foreign language. On the other hand, teachers should know their students well enough and
they should establish a good cooperating atmosphere. All in all, the mentioned reasons

were just some general ideas why speaking could be difficult.

However, there are many obstacles which students have to overcome during speaking in a
foreign language. As per Luoma (2005) at first, learners have to adopt the sounds of the
new language, which may be different than the sounds in the speaker’s mother tongue.
Then the speakers should have an immediate access to adequate vocabulary to express
their ideas. Next, they need to be able to match expressions together comprehensibly
without too much hesitation in their voice. After that they should understand what the
interlocutor wants to say them. Eventually, the speakers should be capable to re-act in a
proper way according to the goal of communication. In short, the speakers should be
prepared well enough to manage all the mentioned steps while communicating with a

native speaker.

Any communication is based at least on one speaker and one hearer. During
communication, both sides may meet with some troubles. In addition, the speaker needs to
explain his ideas in a clear and understandable way, while the listener should concentrate
on his/her speech and react to it. But what if the speaker cannot recall a required word or
when the listener does not know some of the words that the speaker has said? Fortunately,

there are some useful strategies how to overcome such nuisance. (Anderson et. al, 2004)

» if the speaker cannot identify or recall a word, he/she can:
v’ substitute it by a universal one ( use “animal” not “shrew”)

v'explain the features of the thing he/she is talking about

» if the listener cannot make out the meaning, he/she may:
v" outline that he/she has some problem

v' say again what he/she thinks the speaker wanted to say (Ibid, 2004)
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We found out that it needs a lot of time and training to be able to communicate well in a
foreign language. In addition, sometimes students have to learn different rules of a new
language and acquire them. Nevertheless, we believe that learning a foreign language has
meaning and can be managed, if both sides — teachers and students, put all their effort into

it.

2.3 CEFR and Speaking

In this subchapter we would like to bring closer one of the significant documents related to
speaking, which is the Common European Framework of Reference (CEFR). It “provides
a common basis for the elaboration of language, syllabuses, curriculum guidelines,
examinations, textbooks, etc. across Europe.” (CEFR, p.1) What is more, it defines what
learners at different levels should be able to know in all countries and helps the teachers to
choose appropriate materials for learners. (Pearson Longman, N.d.) In conclusion, CEFR

brought equality to many parts of the language field.

The scales of CEFR help us to distinguish better between particular levels and concerned
abilities. Furthermore, it includes also a separate scale for speaking as for the other skills.
The levels are divided into 6 groups, from Al till C2. Each of them exactly says what is

required from language learners during speaking.

Tab. 3: Oral production and interaction of learners from level Al till C2

Source: CEFR, p. 26-27

Spoken Production: Spoken Interaction:

AWHll He is able to compose elementary | He can interact about easy topics, if the
phrases and sentences about his home | others talk at slow speed and help him

and relatives. express himself.

"AVAll He is able to produce a set of simple He can hold short talks about usual
sentences to represent his relatives, things and familiar topics, but he
life situations, education, etc. cannot understand everything from it.

=il He can speak about various occasions, | He is able to talk about everyday or
expectations and his opinions. He can | familiar themes with others without

also tell a content of stories or books. any preparation.
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He can express himself clearly about
many topics in which he is interested
He

drawbacks.

in. can name benefits and

He can speak quite well with native
speakers with some level of fluency

and naturalness.

He can clearly and in-depth describe
complex topics covering sub-topics. He

is able to deduce convenient outcomes.

He speaks fluently, confidently and
naturally, and employs language for

social and specialized intentions.

He can give a clear, fluent account or

claim which corresponds to the

particular type of context in a logical

way which helps the receiver to recall

He speaks or discusses smoothly and
easily about any topic. He has a good
idioms and

knowledge of

colloquialisms.

important points.

CEFR introduced a new attitude towards language education. Moreover, it does not matter
if it is a learner from France or Slovakia, because all learners at the same level should
understand each other without bigger troubles during communication. In conclusion, CEFR

leads to language equality which is an important part of today’s world.

In the second chapter we were dealing with speaking as a skill which is like a key to a door
called communication. In addition, we named its significant elements and the basic
features. Besides we mentioned that the speaking process is a complicated system in which
we produce not only certain sounds, but also one utterance after the other and we respond
to our participant. Furthermore, we brought closer the crucial aspects of speaking and their
importance in speaking activities and mentioned CEFR’s attitude to speaking abilities at
particular levels. Actually, speaking can be practice and developed by the use of various
techniques which can be divided in more categories and therefore our third chapter will

focus on their closer description.

25



3 Techniques developing speaking skills

In fact, if learners want to become good speakers, they need to train their speaking skills a
lot. As per Egan (1999, p.277) “speaking is at the heart of second language learning”
Therefore, teachers should give chance and use the potential of materials for speaking
during lessons. One reason is that if learners are trying to talk, it means that they become
aware of the necessity for language. Another reason is that speaking encourages the
students’ fluency and assurance. (Gower et al., 1995) In brief, the more practice in

speaking leads to better speaking abilities.

Fortunately today there are many different speaking activities which fulfill the learners’
goal to develop their speaking abilities. These activities can be organized in more ways. It
means according to Scrivener (1994) that learners can work individually, in pairs, groups
or as the whole class together. As per CEFR, during them learners usually construct a
verbal text which is heard by one or more viewers or they may act as a speaker and
listener. In addition, speaking activities involve for example, reading a printed content
aloud or conversing from notes. Furthermore, there can be involved also imitating of a
rehearsed task, unprompted speaking and singing. Thus, teachers can choose from a wide

range of speaking activities, however many of them require a careful preparation.

Planning speaking activities should be a crucial part of any lesson oriented on speaking. In
addition, if teachers do not pay enough attention to their preparation, they can easily
encounter problems. Therefore, the following steps should be taken into consideration
(Colorado State University, 2012):
» The activities’ content on one hand should be functional and realistic, but on the
other hand it should not contain a lot of new expressions and grammar.

» Give suitable feedback after the activity, but do not disrupt during the activity.

A\

Try to identify the students’ personalities and support them.

» Foster strategies for conversation, such as requesting for clarification, rephrasing,
etc.

» Join the activity if it changes its sense and finish it if it becomes too boring or

difficult.

Actually, it can be said that production and interaction are the heart of speaking classes.

The students should not only be able to produce language, but also to interact with other
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classmates or people. Gower et al. (1995) divide interactive speaking activities into three
categories. These are controlled, guided and creative or free activities. Lindsay and Knight
(2006) say that those ones which concentrate on the accurate production of language are
controlled activities, whereas activities which increase fluency are less controlled. In
conclusion, the main difference between the mentioned activities lies in the degree of

guidance.

Each of these activities has its importance during the learning process. As per Broughton et
al. (2003) at the beginner stages teachers use controlled activities, because students need to
learn the basis of language structure and steps how to create accurate language. After that
teachers may start to use more guided activities. Eventually they get to the stage where the
students are given more and more freedom in producing sentences and language.

Consequently, the lower the stage is, the more control and guiding is needed.

Speaking should be definitely practiced in a class for more reasons. In addition, a
classroom is a space where students can learn about language rules, train and try out
language in an encouraging and helpful environment. Furthermore, the new language is
being presented and afterwards practiced. But it is very important to have in mind that the
activities should be related to real life situations. Therefore learners should speak about
their lives, news, convey their thoughts, debate about different topics. (Baker and Westrup,
2003) Thus, speaking should not be artificial in contrast it should be authentic to prepare

the learners for real-life speaking situations.

3.1 Controlled Activities

Controlled activities, as was mentioned before, are devoted to develop accuracy of the
students. In addition, Luoma (2005) states that these activities are repetitive exercises of
language in such circumstances where the chance of producing mistakes is reduced at the
minimum. She also adds that this is usually carried out by drilling. What is more, Gower et
al. (1995) claim that by such activities as repetition practice or fixed sentences prompted
by pictures, students increase the precise use of expressions, composition and
pronunciation and this whole process encourages their self-confidence. Thus, controlled
activities are an appropriate practice if the teachers’ aim is to develop accurate language

use by their students.
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In the previous paragraph, we have listed three controlled activities but of course there are
many other. Here can be mentioned also such activities as questionnaires, dialogues or
guessing activities. (Baker and Westrup, 2003) Other examples of controlled activities
according to Thornbury (2006) are for instance, reading aloud, songs and chants. As we
can see there are more types of controlled activities, but in the next few paragraphs we will
deal with six of them, which are the following: using minimal responses, drills,

questionnaires, reading aloud, performing dialogues and using songs and rhymes.

» Using minimal responses

We will start with minimal responses, which is a technique that is very effective at
beginner stages or with shy students. These two types of students usually do not speak,
because they are deficient in confidence. But somehow teachers should foster them to
speak and participate in activities. One way how teachers can achieve this is by developing
a collection of minimal responses which can be used in different situations. (NCLRC, 2004
a) Thus using minimal responses can be a great help for students to reach more self-belief

in the beginning.

Now we would like to tell something about how these responses look like and when they
can be used. Minimal responses are not only expected and foreseeable, but frequently they
are also idiomatic phrases. Participants usually employ them in order to show some
understanding, accordance or disbelief to the other speaker. In addition, these responses
allow learners to concentrate on the speech of the other participant without having to
concurrently intend a response. (Ibid, 2004 a) All in all, minimal responses are in a close

proximity to the following technique which is drilling.

> Drills

The next technique we would like to give insight into is a drill. Thornbury (2006) says that
drilling involves imitating and repeating expressions, sayings and complete utterances. But
how does it work? For instance, after the students have listened to some dialogue and read
its text, the teacher separates particular expressions or utterances. Then the learners’ task is
to say them again. Maybe it can sound boring for somebody, in spite of this fact, it is a
helpful technique. The reason is that by drilling, the new piece of language can be shifted
from working into a long-term remembrance. Another reason is that learners can improve
their fluency by repeating and getting control over their smooth articulation. On the other

hand, drilling loses its meaning, if the whole text of a dialogue is learned or memorized.
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(Ibid, 2006) Thus, even though memorizing is a part of drilling, students should understand

all the words before learning them by heart, to keep the sense of this technique.

By drills, teachers have power over what their students are saying. Lindsay and Knight
(2006) explain this by a fact that the responses to the drills are already set. It means that
learners have to reply to their teacher or to each other accurately and in accordance with a
particular pattern. In brief, using drills definitely help students to remember the correct

grammar pattern.

There are more types of drills but this work will mention just two types of them. The first
category as per Lindsay and Knight (2006) is substitution drills. From the title of this
category it can be deduced that this kind of drill involves substitution of one expression for
another. For example the word “apple” can be substituted by the word “banana” in a
sentence. In addition this way, students can train specific terms and structures. The second
category of drills is called transformation drills. In these drills the students’ task is to make

or transform a question from an affirmative sentence in a particular tense.

It has been indicated above that drills are good techniques, but we cannot say that they are
trouble-free. Lindsay and Knight (2006) say that the first problem is connected to the fact
which we have mentioned before, that learners may repeat sentences which they do not
understand. Another problem is that they are restricted in holding the learners’ motivation
because of the repetition. On the other hand, there are some suggestions how to make them
more attractive. One of them is to employ some simple narrative. This narrative can be
made in such a way that learners are fostered to employ specific structures or functions in

their answers, for instance, conveying a regret or agreement, etc.

» Questionnaires

The third technique belonging to controlled activities, which is a little bit similar to the
drills, is a questionnaire. The similarity between drills and questionnaires arises from the
repetitive language practice which can be found also by questionnaires. Furthermore,
Harmer (2007) states that they are pre-planned and therefore they guarantee that questioner
and respondent have something to communicate to each other. Byrne (1992) adds that they
are techniques which ensure meaningful question and response practice. In addition, they
are connected to some kind of topic, such as likes and dislikes about food or sports. The

questions are designed in such a way, that the answer is “yes” or “no” or the respondent
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can choose from one of these adverbs “never, rarely, sometimes, usually, often or

regularly”.

But how can be questionnaires used in the lessons and why are they helpful? Even though,
questionnaires can be found in many textbooks, they can be written by learners themselves.
Then in the first step teachers should draw out some ideas from the whole class and write
them on the board. In the next step, learners create their own questionnaires with some of
the ideas from the board. After they finish writing, they can work individually or in pairs,
which offers them a supplementary source of conversation. What is more, they can
interview not only one or two of their classmates, but the whole class. (Ibid, 1992) We
think that the main usefulness of questionnaires is that learners practice how to lead a
conversation in the safe environment of the class. So the students may be better prepared
for leading real life conversations and they will not be afraid of asking questions to other

people.

» Reading aloud

The fourth technique we would like to demonstrate is reading aloud. Maybe it can sound
uninteresting for some people, but it has many benefits. WETA, Washington D.C. (2012)
claims that it develops several significant foundational skills, presents new expressions and
offers fluent and expressive kind of reading. In addition, Thornbury (2006) says that
reading aloud offers students a safe framework inside which they can concentrate on
lower-level characteristics of the conversation, such as pronunciation, with no force to

design a new sentence.

So far we have revealed the advantages of reading aloud, but it cannot be said that this
technique has no drawbacks. Usually the main problem lies in being able to read and
comprehend the text at the same time. This implies that students are just pronouncing a
chain of expressions without considering their meaning in the text. As a result, it is both
not useful for the learner who is reading that way, and boring for the others who are
listening to him/her. Nevertheless, there are some solutions. One of them suggests that
teachers can read aloud the text and the students track along mutely. The reason is that
teachers have a capability to employ inflection and tone, so that students will hear what the
text is telling. Eventually they will shift from expression to expression, reading to reading
phrases and whole units, just as they do in their mother tongue. (NCLRC, 2004 b) All in

all, reading aloud in spite of its drawbacks, is used in lessons because it provides not only
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new vocabulary, but also further activities which are connected to the text, such as role

plays or performing dialogues.

» Performing dialogues

Dialogues seem to be a natural component of teaching learning process. As the reason
Thornbury (2006) indicates that language use is dialogic because from any syntax or
structure in language a dialogue practice can be made. In addition, doing and presenting
dialogues is an effective method which provides training of recently learned features of

language.

There are more ways how dialogues can be arranged in the classroom. The first way of
performing the dialogue is by a teacher and a particular learner. This one is helpful for the
rest of the class to know how to demonstrate the dialogue properly. The second way of
performing dialogues is an open pairwork where two students carry out their dialogue,
while the other classmates are watching them. The third way is a closed pairwork in which
the whole class is divided into pairs which are working on their dialogues at the same time.
After they finish, some chosen pairs come in front of the class to perform their dialogues.
(Ibid, 2006) All in all, doing and performing dialogues can be a funny thing, but there are

also shy students for which presentation of dialogues can mean a big problem.

In the next paragraph we will deal with the possible solutions of the above mentioned
dialogue problems. The most important thing to remember is to give students sufficient
time for preparing their dialogues. Another significant thing is to choose a task which will
be not too easy neither too difficult. Moreover, teachers should not require from the
students to remember the whole dialogue perfectly. Fortunately, there are some ways how
teachers can ease the dialogue memorizing. For example, they can write for students some
useful drilled words or phrases on the board to compose them in the dialogue, or give pairs
cards with expressions they should comprise. (Ibid, 2006) In brief, if teachers hold on these

suggestions, the fear of dialogue presentation may be decreased.

» Using songs and rhymes

In the next paragraph we would like to demonstrate, our last chosen technique from
controlled activities, which are songs and rhymes. As per Saricoban and Metin (2000)
songs and rhymes are not only culturally rich, but also very charming for students.

Moreover, they are valuable sources for increasing students’ speaking, listening, writing
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and reading abilities. In addition, they are a great source for teaching word order,
expressions, pronunciation and rhythm. What is more, they can be used as a good source
for several after-speaking activities, such as true or false statements or gap filling. Besides
this, they offer students an authentic text and therefore they are quite motivating. In brief,
we believe that songs and rhymes bring fun into the classroom and most of the students
like to work with them.

In the previous paragraphs we wanted to show some examples of controlled activities,
which try to build accurate use of expressions and phrases by the students. Their use is
recommended at the beginner stages. Besides controlled activities there are two other kinds
of activities which are guided and free activities, which will be the focus of the next two

subchapters.

3.2 Guided activities

We would like to start this subchapter with a closer description of guided activities. Savage
et al. (2010) indicate that a lesson can progress into a guided practice, after the teachers
have introduced intended grammar and make sure that learners understand the new
structure, its meaning and application. During guided stage, teachers or course books offer
all language models that learners will make. However, guided activities have typically one
or a restricted number of correct statements. In addition, guided practice offers a link
between the new grammar’s presentation and the learners’ use of this structure in

communicative circumstances.

After a short description above it would be advisable to say something also about the aim
and importance of the guided stage. As per Broughton et al. (2003, p.81) “guided oral
practice aims to give the student a limited freedom to use and practise what he has learnt,
yet still be subject to some restraints”. Furthermore, the aim of guided practice is
developing fluency of the learned structures, or in other words, to be able to use them
without uncertainty and with a comprehensible pronunciation. In addition, a large number
of learners need several occasions for making exercises of a recent grammar structure
before they are able to employ them communicatively (Savage et al., 2010). Therefore we
think it is suitable to describe in the next paragraphs some of the guided activities, such as
information gap activities, jigsaws, ask and answer, and the last but not least, retelling

activities.
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» Information gap activities

These activities focus on interaction between people. In addition, Lindsay and Knight
(2006) say that many times teachers practice with their students such activities, in which
one student is familiar with something or could observe something while the other one
does not, what can give them a motive for speaking. These types of activities are named

information gap activities.

There are more kinds of information gap activities. The first one is describe and draw,
where one student has some picture which he/she is explaining to a partner who is drawing
it. The second kind is called describe and arrange, where one student is talking about
some place or map and the partner’s task is to arrange items according to the heard
commands. The last but not least kind is “‘find the differences”. Here students from each
pair get a picture with some distinctions. Their task is to depict their pictures to each other
in order to discover these distinctions. (Ibid, 2006) Consequently, we think these activities
can be interesting for students more than for example drilling because by them students
forget that they are still learning and language learning may become more funny and
attractive.

» Jigsaw activities
Jigsaw activities are in a very close relationship to the information gap activities. Richards
(N.d) says that the reason is that they are built on the similar theory. He adds that in
jigsaws the class is divided into groups and each of them has a piece of information which
is necessary for successful completion of the task. Therefore, the groups need to
communicate with each other and match these pieces together in order to finish the whole
task. In short, jigsaws support speaking process in the class since students need to talk and

acquire crucial information from the others.

> Ask and answer

This technique may be used after some reading. Nation and Newton (2009) say that firstly,
the teacher prepares some questions from the text and the students work in pairs. One of
them is asking questions from the teacher’s list while the other is answering them. The
answers usually depict the main ideas or abstract of the story. The pairs repeat the
questions and answers more times until they come in front of the class to present them. The

main aim of this technique is to develop students’ fluency while speaking.
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> Retelling

From the title we can deduce that this technique involves some degree of repetition. Truly
before this technique students should read some text, which usually has an extent from 100
to 200 words, and after that they should repeat it by their own words. In addition, the text
supplies students with new expressions and the context makes it easier for students to
comprehend them. What is more, retelling offers learners an opportunity to recover
expressions. Besides, the students can be given guided questions which they should ask to
their partners. Furthermore, these questions ensure that the main points of the text will be
repeated. Eventually, students can be asked to present their questions and answers in front
of the class. (Joe et al., N.d.)

From the above paragraphs we found out that guided practice is used after the learners are
acquainted with all the rules of some grammar structure and its proper use. Its main role
lies in developing students’ fluency. All in all, the guided practice is a build-up stage
where students practice language within limited chances, after which they can move to free

activities where they have much more communication practice.

3.3 Free activities

In this subchapter we will analyze free activities, where the students can train a foreign
language more freely. This implies that they can communicate more often with their
classmates in a foreign language. Some of these activities can be quite interesting and
attractive for students. We have decided to demonstrate theses four: role plays,
simulations, discussions and games. But before we move to their description we would like

to expound their importance.

The use of these activities in the classroom is meaningful for more reasons. The first
reason according to Gower et al. (1995) is that they offer learners chances to experiment
with language and see how good communicators they are. The second reason is that they
can increase students’ fluency in speaking. The last but not least reason is that they connect
a gap between the artificial language of classroom and real language outside it. Thus, by
free activities students can develop the use of real language which will be a great help for

them in the future.
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> Role plays

The first free activity we would like to analyze closer is role plays. As per Lavery (2001, p.
44) in role plays students should “fake a role (imagine that they are someone else),
imagine a situation (pretend they are in another time and place) and improvise in their
choice of language.” Gower et al. (1995) add that by pretending to be such a person, they
imitate a particular conversation which should be unscripted. However, students should

have some general outline about what they should say.

Actually, role plays have more significant functions and therefore their use in classroom is
very practical. First of all, they remind learners of some circumstances they could once
possibly occur. Next, the learners can not only practice lately presented language, but they
can also revise it in a more controlled mode and improve their fluency. What is more, they
reveal the learners’ strength and weaknesses in using English. (Ibid, 1995) All in all, role
plays enable students to try out different roles in different situations and help them realize

some responsibilities and duties in those situations.

> Simulations

Simulations are very similar to the previous technique of role plays but there is a slight
difference between them. The distinction as per Thornbury (2006) lies in the degree of
adoption of a particular role. While in role plays students are playing another person, in
simulations they are playing themselves. Thus, they should do things, solve problems, and

make decisions or requests as they would do in their real life.

It can be said that simulations are focused on learners and their opinions and attitudes. In
addition, Jones (1995) says that simulations are about learners, not about teachers. He adds
that it is a tentative learning and therefore students need to learn from the mistakes they
have made. As a result, simulations are not taught processes in contrast, they should be
authentic and subjective. In brief, if learners want to do simulations properly, they should

put a part of their personality in them.

> Discussions

It can be said that discussions and simulations have a common feature, because in both of
them students should express their opinions. However, Gower et al. (1995) claim that
discussions require more preparation in a case that teachers will not be in control. They

offer some suggestions how to lead successful discussions. For example, the topic should
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be interesting enough for students to speak. Furthermore, learners should know the
necessary language for discussing the topic. Besides this, students should be given enough
time to arrange their opinions. Eventually, the most important thing is that discussions
should not be directed by one or two learners. Consequently, discussions work if all the

students in the class have same chances for speaking.

A good discussion is such one where everyone wants to share his/her ideas freely.
Thornbury (2006) believes that the majority of teachers would concur that the best
discussions are those which take place unexpectedly. He adds that such discussions occur
in the class because students have something to say to the topic or they are interested in it.
But does it always work that way? If not, teachers can help themselves. For instance, they
can give each group cards with statements related to a certain topic. After the groups
discussed them, they present their main ideas to the other groups, which can open a whole

class discussion.

We think discussions are not only developing learners speaking skills, but they teach them
many other skills. For example, learners are taught how to express themselves in an
appropriate way, how to listen and react to others. Generally, all these skills are necessary

in real world for effective communication.

> Games

Games are very attractive and popular techniques by almost every generation. The reason
as per Lindsay and Knight (2006) could be that students feel relaxed and amused by them.
Furthermore, games have a power to bring laughter and fun into ordinary everyday classes.
In addition, they are frequently effective techniques how to cheer up bored and tired

students. Therefore, we have chosen two types of them which we would describe closer.

The first type of game according to Harmer (2007) is called ‘Twenty questions’. During
that game students can be divided into pairs or groups. One student has to think of some
object, animal or person and the other/others are guessing what he/she thinks of by asking
yes / no questions. They are asking questions like for what that thing can be used, where
they can see that person, etc. The game does not get its name randomly. It is called
‘Twenty questions’ because this is the limit in which students should find out the correct
answer. If they do, they will get a point. Consequently, getting points can be a good

motivation for students to work and speak.
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The second game ‘Fishbowl’ is a little bit different from the previous one. Two students
have to speak on some topic in front of the class. However, they should have some set sign
beforehand, at which one of them pull out of the fishbowl pieces of paper with some
phrases or sentences written by their classmates. In addition, they should not only speak
fluently, but also integrate these pieces of papers into their talk. (Ibid, 2007) In our point of
view this game can turn into great fun due to witty statements of classmates which can be
sometimes hardly included into the original topic. But it does not matter, because the
game’s main aim is to have cheerful moments. All in all, learning should be amusing and

motivating, not only with the use of games, but also with all the other techniques.

This chapter revealed some of the techniques which can be used to develop students’
speaking skills. We have chosen the fourteen mentioned techniques because they appeared
in the most of literature we have studied. We classified them under three categories, which
were controlled, guided and free activities. However, we found out from more sources that
some of these activities can be found in all categories. These are for example such
activities as information gap activities, dialogues or games. But it is the teachers’ task to
decide which technique should be used in which stage (controlled, guided or free) to
achieve the expected results. We think that the most important thing about teaching
speaking in classes should be to enable our students to speak as much as they can in the

foreign language to become better speakers.
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4 The Goal and Methodology of the Thesis

The practical part of the diploma thesis is closely related to the theoretical part which was
concerned with speaking and speaking techniques. The reason is that while the theoretical
part was dealing with the notional facts about speaking techniques, in the practical part the
main focus will be given to a closer investigation of these techniques in real English

classes.

But before we move to the specific parts of the research, we would like to analyze the
goals of the work closer. One of the goals of the practical part is to find out the reasons for
lower development of students’ speaking in English lessons. We chose this goal due to the
less satisfactory level of students’ oral skills (54,9%) in 2010 at the lower secondary
education in Slovakia according to the National Institute for Education (2010). Another
goal is to find out which techniques / activities are prevailing during teaching speaking and

which of them have the potential to develop students’ speaking skills most effectively.

4.1 Characteristics of the research sample

Each research work has its research sample which is like a heart of the investigation. In our
research we focused on the mentioned speaking techniques / activities. Furthermore, we
tried to explore closer the real English lessons, their learners and teachers. Therefore, we
have chosen three kinds of methods which were observation, interview and questionnaire,

but we will deal with them later in this work.

The research sample which we observed, were teenagers who were 13 to 14 years old.
These students attended the seventh and the eight grades at the lower secondary education.
We have chosen this grade of education because we think that the students at this stage get
the real basis of their speaking abilities on which they build on in the following years.
Even though they had learned English sooner, those years were mostly devoted to learning
grammar. Therefore, we believe that in these two grades, the seventh and the eighth,

students should be given much more space for speaking.

Furthermore, we observed not only the mentioned teenagers but also their facilitators —

teachers. We would like to find out if the teachers devote enough time to improving
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students’ speaking skills, if there are some techniques they prefer more than the others or

some techniques they ignore.

After we have defined the research sample, we would like to describe the location of our
research. General, in the education system more kinds of school can be found, but we were
interested in the lower secondary education. Actually, we have carried out our observation
and interviews at three lower secondary schools in the south of Slovakia, in the town Sahy.
Besides these two methods we have also applied questionnaires. However, they were
distributed to a larger number of people in the near area and in the area of Sal’a, to provide

a higher reliability of this method.

In brief, we believe that what the students acquire at the mentioned stage at the lower
secondary education is the core of their further English development. Therefore, we
wanted to reveal if speaking is practiced enough in English lessons, if students are
provided with enough opportunities to improve their speaking abilities and which
technique / activity or activities are the most suitable for this aim.

4.2 Research methods and their descriptions

The acquirement of the required facts was provided by the choice of three important
qualitative and quantitative methods. By the first method, which was the observation, we
gained an overview about the techniques / activities that are used during English lessons
and their frequencies. The second method — the interview, offered the possibility to detect
more deeply the thoughts and attitudes of teachers where we had done the observation
beforehand. By the help of the last method, which was the questionnaire, we could obtain
not only more information about the actual situation of speaking during English lessons,
but also about the attitudes and opinions of a larger number of teachers in the near and

more distant area.

4.2.1 Characteristics of the research method - Observation

Observation is one of the broadly used methods of gathering facts. An investigator can
collect ‘live’ information of spontaneously happening social situations. What is more, he /
she can observe these things immediately as they are happening, so he / she does not have

to rely on second-hand descriptions. (Cohen et al., 2005)
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From the literature we found out that there are more types of observation, such as
structured, semi-structured and unstructured observation. We decided to make use of the
first type, where the researcher has a plan what he/she will observe. Therefore, a schedule
with observation categories needs to be worked out beforehand. (Ibid, 2005) However,
there are more ways of entering information into the schedule. We chose event sampling,
in which we entered a particular sign if a certain speaking technique / activity appeared.

Our observation focused on the speaking techniques / activities during English lessons.
Furthermore, we tried to explore which techniques are used, how the students were
working during them and how they reacted to them. Therefore, we decided for a direct
observation in which we could observe the situation personally.

The observation took place at two elementary schools and one Gymnasium. We were
interested in the seventh and eighth classes. At the first elementary school there were two
seventh grade class and one eighth grade class. At the other elementary school there was
one seventh and one eight grade class. In the Gymnasium there was just one eighth grade
class. The students in these classes were 13 to 14 years old and the average number of

them was approximately 18.

Our observation lasted for three weeks. In this time we took part in 42 English lessons
from which 18 lessons were in the seventh grade classes, that was
42, 91%. The remaining 24 lessons were observed in the eighth grade classes which
composed 57, 14%.

We created the structured observation schedule where we noted how many times the
particular speaking techniques appeared and the organization of students’ work. For each
of these categories we had a special sign. Actually, we distinguished in the observation

schedule between the following signs:
a forward slash (/)  for the type of the used technique

atick (v') for the organization of students’ work

We divided the lesson into nine parts per five minutes. It means that we made a note each
five minutes. When we were deciding about the appropriate time limit, we have taken into
consideration the students’ abilities and the change of techniques in the lessons. For

example, five minutes is a good time limit for having a small talk or for asking and
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answering questions about some topic. Furthermore, the techniques should be changing
during lessons several times because the learners at this stage would not be able to sit and
do the same type of activity for a long time. The schedule of the structured observation can

be found also in the appendices.

4.2.1.1 Analysis of the results of the research method of observation

The first part of the observation analysis depicts the particular speaking techniques and
their occurrence during lessons. The observation schedule consisted of the following
speaking techniques: using minimal responses, drills, questionnaires, reading aloud,
performing dialogues, using songs and rhymes, information gap activities, jigsaw

activities, ask and answer technique, retellings, role plays, discussions and games.

We can conclude that the most frequently occurred technique was ask and answer with 18,
51%. Besides these techniques, students very often read aloud (14, 81%). They usually
read some articles in their course books or some articles brought by teachers, which were
related to the topic they were dealing with. Furthermore, when they had read something,
many times teacher started to ask questions from the text or she wanted from the learners
to retell it in their own words, which formed 10,85%. Besides this, they used to read their
homework or something they should write in the lessons. Drills which are in general not

very popular techniques represented 12, 70%.

The remaining techniques did not exceed the threshold of 10%. For instance, performing
dialogues were represented just by 9,00%. Information gap activities achieved 7,67%.
Even though, games are generally regarded as appropriate activities at the lower secondary
education, they formed just 5, 30%.

The following techniques represented less than 5%. For instance, role plays were used just
a few times (3, 97%). The discussions were in the similar situation, because their
percentage was 3, 44%. Somewhat less percents were given to using minimal responses (3,
17%). But a worse fact was that we noticed that the use of songs and rhymes, jigsaw

activities and questionnaires did not occur at all.

Besides the speaking techniques we were observing the organization of students’ work.
The analysis brought the following results. The most popular organization in which the

students worked was a whole class work (52, 66%). The results showed that the second
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place belonged to individual work (18, 51%). Pairwork was used less than the previous
ones, because it was represented by 11, 37%. The least used technique was group work
with 6, 88%.

However, we observed many other facts related to speaking and its techniques. For
instance, students who were working in group work switched many times to their mother
tongue. Furthermore, they did not like individual work. In addition, they felt more
confident if they could work in a pair. What is more, they were working harder on their

performance in pairs than in groups.

The results were worked out from the observation of all the six classes. We did not want to
divide the analysis according to particular classes, because our aim was to give a general
overview of certain techniques at the lower secondary education. The method of structured
observation in which we worked out our categories, helped us to have a better overview of
which techniques / activities could be the most effective. The final outcomes will be

presented in the “evaluation and discussion” part of the work.

4.2.2 Characteristics of the research method - Questionnaire

The second research method we used was a questionnaire. It was distributed not only to
those teachers where we had done our observation, but also to other teachers in the near
Districts of Sahy and in the District of Sal'a. We can name such cities as Levice, Banska
Bystrica, Krupina, Dunajska Streda, etc. The majority of them were delivered personally

and a small portion was delivered electronically.

Our respondents were assured that this questionnaire is anonymous and its completion lasts
maximum 15 minutes. They were acquainted that we need their help and opinions for the

purpose of our research in the diploma thesis.

The questionnaire was distributed to 54 respondents. The delivery process started on 16 of
March and lasted till 22 of March. After their collection, we have assessed the results

statistically.

The questionnaire consisted of 11 questions, where 5 questions were closed, 1 was opened,
3 had rating scales character and the remaining 2 were multiple choice questions. Each of

these questions was chosen for some reason. The closed questions and multiple choices
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were used to speed up the evaluation process of the questionnaire. In these questions
concrete categories were set, from which the respondents should pick up the appropriate
one. In the opened question we offered teachers a space to express their opinions. Through
the questions which used rating scales, we wanted to find out the teachers’ preference of

certain issues.

Our questionnaire was divided into more parts and each of them focused on different kind
of information. Its first part consisted of rating scales, where the respondents were offered
certain options. Their task was to arrange these options according to their relevance. These
questions were concentrated on language skills, the organization of students’ work during
lessons and speaking techniques/activities. The next few questions were concerned with

speaking skills, aspects of speaking and correction of mistakes.

4.2.2.1 Analysis of the results of the research method of Questionnaire

This subchapter deals with the analysis of our questionnaire, in which 54 respondents took
part. The results are processed statistically. Furthermore, each question is accompanied by
graphs or tables to depict the detected outcomes. The whole questionnaire is attached to

appendices at the end of the diploma thesis.

The first item in the questionnaire dealt with the four language skills and their relevance in
teaching English language. The respondents could choose from these options: speaking,
listening, reading and writing. In addition, their task was to put them in order according to

their opinion.

This implies that there may arise more combinations of answers. The reason is that one
teacher may consider, for instance writing, while the other speaking as the most relevant
skill in teaching English. By this question we would like to find out how many teachers

regard speaking as the most important skill in learning a foreign language.

We found out, that there arose 9 combinations. The table below shows the possible
combinations (1-9) according to teachers’ opinions. There are four columns with numbers

from 1- 4, where each number expresses the degree of relevance:
1 — the most relevant

4— the least relevant
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Tab. 4: Ordering of importance of language skills

No. | Combinations of answers: The number | Evaluation in
1 2 3 4 of replies %

1 speaking | listening | reading writing 28 51,86%
2 listening | speaking | writing reading 6 11,12%
3 listening | speaking | reading writing 5 9,26%
4 speaking | reading writing listening 5 9,26%
5 reading | speaking | listening | writing 4 7,40%
6 speaking | reading listening | writing 2 3,70%
7 speaking | writing listening | reading 2 3,70%
8 reading | writing speaking | listening 1 1,85%
9 writing reading listening | speaking 1 1,85%
together: 54 100%

We can conclude that the most frequent combination with 51,86 % from all the other, was
speaking — listening — reading — writing, which was selected by 28 teachers. This
combination was clearly prevailing above the rest. On the other hand just one respondent

voted for such a combination where speaking is on the penultimate or last position.

Analyzing this table closer, it may be seen that speaking is on the first place four times.
Then listening and reading follow, where each of them is on the first position twice,
whereas writing is just once on the first position. In brief, we can assume that teachers are
becoming aware of the importance of teaching speaking during lessons because more than

a half of all of them think that it is the most important language skill.

The second question which used rating scales was about the organization of students’
work. Our query was:”Which of the following organizations of students’ work do you
consider being the most appropriate to improve speaking?” \We offered four possibilities
of organization: whole class — group work — pair work — individually. The options they
could assign were: 1- most appropriate, 4- least appropriate.
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Before we move to each category, we would like to describe how many people selected
particular kinds of work as the most appropriate. The results are depicted in the table

below:

Tab.5: The most appropriate type of work
Respondents’ responds The number of replies Evaluation in %
pair work 22 40,74%
individual work 19 35,19%
group work 11 20,37%
whole class 2 3,70%
together: 54 100%

The table suggests that almost half of the respondents (40, 74%) thought that pair work is
the most appropriate type of work. Somewhat less, 19 respondents, which formed 35, 19%,
believed that it should be the individual work. Approximately a quarter of all respondents
(20,37%) considered group work as the most appropriate, whereas just two people (3,70%)
answered that it should be a whole class work. We may suppose from these results that
teachers are trying to make use of such forms of work in which pupils can cooperate with

each other. This would be a good step to improve communicative abilities of students.

In the further few paragraphs we will deal with appropriateness within each of the
mentioned organizations of the learners’ work in order to see the teachers’ opinions more

deeply.

39,26%

0@5,56%

[40,74% O 1=most appropriate
@2
O3

H44,44% O 4= least appropriate

Fig. 2: Pair work
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Even though 22 respondents regarded the pair work as the most suitable work from all the
others, within this category it is not the wining kind of work. The results from this chart
showed that more people, concretely 24, which were 44, 44%, believed that it should be on
the second place and not on the first one. Just 3 people (5, 56%) voted for the third place
and 5 people (9, 26%) regard it as the least appropriate.

035,19%

318,51%
] O 1= most approppriate

@2

O3

4

O 4= least appropriate
@ 18,51% pprop

[
0 27,79%

Fig. 3: Individual work

Within the category of individual work, 19 respondents (35, 19%) believed that pupils
should work mainly on their own. One third of all teachers (27, 79%) indicated that
individual work should be on the third place. But 18, 51% of respondents answered that it
Is the second most appropriate and at the same time the last appropriate kind of learners’

organization.

M 33,34% O 1= most appropriate

@2

O3
O 44,44%
O 4=least appropriate

020,37% B 1,85%

Fig. 4: Group work

The rating within group work brought interesting facts. The reason is that just a quarter of
respondents (20, 37%) answered that group work is the most appropriate work. However,
more teachers said that is it the second (33, 34%) and the third (44, 44%) most suitable
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composition of pupils. Furthermore, just one respondent (1, 85%) answered that group is

the least suitable.

@70,37%

O 1= most approppriate
@2
O3

O 4= least appropriate

0,
022,23% 03,70%

Fig. 5: Whole Class

The situation with the whole class work is completely reversed. The explanation is that
while the majority of previous types of work were put in the first places by the most of the
teachers, the whole class work got the most points as the least appropriate kind of learners’
composition. In addition, this opinion was hold by 38 people from 54 respondents (70,
37%). On the other hand, just 2 of all respondents said that it is the most proper kind of

work for learners.

As we could see teachers had different ideas about organizing students’ activities during
lessons. On one hand the most appropriate kind of work was the pair work, on other hand
the least suitable type was the whole class work.

The third question dealt with the speaking techniques / activities which were described in
the theoretical part of the diploma thesis. The respondents’ task was to order them
according to their importance. Number 1 stood for the most important technique, while
number 14 stood for the least important.
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Tab.6: The order of speaking techniques

The order of | The name/s of | Points Evaluation in %
importance techniques/s
1. role plays 18 33,33%
2. role plays 13 24,07%
discussions 9 16,67%
3. performing dialogues 12 22,23%
simulations 8 14,81%
4. ask and answer 12 22,23%
5. retellings 8 14,81%
6. discussions 9 16,67%
7. games 8 14,81%
8. reading aloud 10 18,51%
9. jigsaw activities 11 20,37%
10. questionnaires 10 18,51%
11. drills 11 20,37%
information gap activities |9 16,67%
12. using songs and rhymes 8 14,81%
13. using minimal responses 10 18,51%
14. using minimal responses 11 20,37%
reading aloud 11 20,37%

As we could see from the above Table 18 respondents thought that the most important
speaking technique is role plays with 33, 33%. However, another 13 respondents (24, 07%)
chose role plays as the second most important activity. Besides them at the second place
appeared discussions with 16, 67%, but they appeared with the same number of points also
at the sixth place. The third place was also shared by two techniques which were dialogue
performance with 22, 23% and simulations with 14, 81%. The fourth place was clearly
given to ask and answer technique which got 12 points, that was 22, 23%. Actually, 8
respondents (14, 81%) thought that retellings should be at the fifth place. The sixth place
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was filled with the mentioned discussions. Even though games are often believed to be
useful and funny techniques, they appeared at seventh place with 14, 81%.

The analysis of the second half of the speaking techniques revealed that reading aloud was
at the eighth place with 10 points (18,51%), but at the same time it was chosen as the least
important technique by 11 respondents (20,37%). Furthermore, almost a quarter of all
teachers believed that jigsaw activities are not very significant owing to the fact that they
put them at the ninth place. 10 respondents (18, 51%) thought that questionnaires should be
at the tenth place. If we go further, at the eleventh place occurred drills with 20, 37% and
information gap activities with 16,67%. At the next place 8 respondents (14,81%) put the
use of songs and rhymes. 18,51% of all teachers considered the use of minimal responses
as the second least important technique, but at the same time more people (20,37%)
believed that they are the least important speaking technique. Consequently, there was a
visible difference in the teachers’ attitude towards certain speaking techniques, what we

had already noticed during our observation and interviews.

The fourth opened question asked “Which technique do you think is the most effective to
develop speaking skills, and why?” By this question just 8 techniques appeared from the
previous fourteen speaking techniques. In addition, we found out that 16 respondents,
which were 29, 63%, regarded role plays as the most effective speaking technique. The
second most effective techniques were two activities — discussions and ask and answer
techniques, both of them with 16, 67%. The next most effective technique was performing
dialogues with 11, 11%. Even though, games in the previous question were regarded as the
seventh most important technique with 8 points, in this question they got just 3 points (5,
56%). Even worse ended the three remaining techniques which were reading aloud with 3,
70%, and songs (1, 85%) and drills (1, 85%) which both acquired just one point. Other
three respondents said that they did not know which technique is the most effective
because they use different techniques in different classes. They added it depends on the
topic and students’ level. Unfortunately, 4 respondents (7, 40%) did not answer this

guestion. The results are once more shown in the chart on the next page.
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Fig. 6: The most effective technique
We wanted to know also the reasons of their choice. Some of them were often repeated.
The majority of teachers who chose role plays said that they believed that their students
liked role plays and they brought fun into the lesson. Furthermore, they said that role plays
set students closer to real life situations which could be useful for their future. The choice
of discussions was explained by the fact that learners could develop not only speaking
skills, but also other significant skills which were needed for discourse, such as expressing
their ideas, etc. Ask and answer activity was chosen, because it practiced students’
speaking skills in unpredictable situations. Performing dialogues were popular for a similar
reason as the previous technique. Reading aloud and drills are believed to practice
speaking skills and offered new vocabulary. Games and songs were chosen for two

obvious reasons which were fun and enjoyment.

In the next question we sought to determine the teachers’ opinions on the relationship
between speaking techniques / activities and reality. We asked: “How important do you

consider speaking activities to be related to real life situations?”

50% 48,1 50%
40%
0 O not at all

30% Bvery little
Olitlle

20%
O quite a lot

10% 0% 0% 1,85% M a very great deal

0% ?
0 0 1 26 27

Fig. 7: Speaking activities vs. reality
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The analysis of information from this question says that teachers thought that speaking
techniques/activities should be closely related to real life situations. The reason is that a
half of all respondents (27 people) attached great importance to this relationship. Less
respondents (26 people) voted for the option “quite a lot”. On the other hand, just one

person chose the option “a little”.

In the following question we focused on the speaking practice. We wanted to know what
the teachers’ attitudes were. The question was: “Do you agree with the statement: More

practice in speaking can lead to better speaking skills?”

7
0 0%
Ie 0% "
0 O strongly disagree
] s @ disagree
4 = i1sagl
] 7,41% O neither agree nor disagree
e N
1 M stronlgy agree
19 35,18%
0% 10% 20% 30% 40% 50% 60%

Fig. 8: Practice in speaking
We can suppose from the information in the chart above that teachers thought that if the
students were given more space for speaking, they could improve their abilities for
speaking. 19 respondents, which formed 35, 18%, answered that they strongly agree with
this statement. In addition, more than a half of respondents said they agree with the

declaration. Just 4 people (7, 41%) chose the option “neither agree nor disagree”.

The sixth question was closely linked to the previous one. In this query we asked: “Do you

think that teachers should devote more time to developing students’ speaking skills?”

94,44%

Ovyes
Eno

01 do not know

5,56%

Fig. 9: Devotion of time to speaking
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From the obtained data it can be seen that almost everyone said that speaking requires
more space in English lesson. Because 51 respondents from 54 replied that teachers should
devote more time to speaking. Just 3 people (5, 56%) responded that they did not know.
But nobody chose the option “no”. This implies that teachers would devote speaking

greater attention.

In next item we focused on the aim of teaching speaking. The question was: “What is your
main aim with the students in teaching speaking? ” We offered three options, which can be

seen in the Legend.

57,41%
11 ' O to interact with others
31
35,18% @ to discuss and clarify themes
| R
7,41%
4 H
0% 10% 20% 30% 40% 50% 60%

Fig.10: Aims in teaching speaking

The first option was hold by more than a half of all asked people (57, 41%). The option “to
discuss and clarify various themes” was chosen by 19 teachers, that was 35, 18%. As we
can see, teachers did not ascribe great importance to speeches and presentations in public
because just 4 of them had this choice as their main aim in teaching. This implies that
teaching speaking should be oriented on such purposes which students will really need in

the future.

The further item in the questionnaire was concerned with the aspects of speaking. We
named six of them which were the following: accuracy, fluency, vocabulary content,
comprehension of style and formality, pronunciation and confidence. We asked which of
them the respondents consider to be the most important.
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Fig. 11: Aspects of speaking
The above chart shows that most points were given to fluency because a half of teachers
voted for it. The second most important aspect was accuracy with 22, 23% which was
chosen by 12 respondents. Less points were given to the vocabulary extent (16, 67%). As
we can see pronunciation and learners’ confidence were on the penultimate places with 5,
55%. On the last place comprehension of style and vocabulary with no points were found.
Consequently, teachers in our research thought that a fluent speech is more important than

accurate one which can be a good motivation for students.

Mistakes are a part of the learning process. Therefore we wanted to know how teachers
correct their learners. From the literature we know that there are more ways of correcting
students and everyone can prefer different kind of correction. Therefore we offered our

respondents 5 choices to narrow the options and accelerate the processing of responses.

O immediately correct all the
I — .
12,96% mistakes
7 38,89%—
i @ Immediately correct mistakes
21 which may lead to
31,48% communication problems
17 O do not correct while speaking
1 7,41% but after
4
9,26% O discuss the mistakes after
5 speaking
0% 10% 20% 30% 40% M prefer student-student

Fig.12: Correcting mistakes
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From the obtained data we can assume that teachers tried to be tolerant to students’
mistakes because 21 from 54 respondents, which were 38, 89%, answered that they correct
just those mistakes which may cause troubles in discourse. Less people (31, 48%) stated
that they do not correct their learners during talking. Another deduction was that still just a
few teachers (9, 26%) prefer student-student correction. In addition, a very small number
of teachers (7, 41%) discuss the mistakes after speaking activities. What is worse, almost a
quarter of respondents (12,96%) said that they correct their students immediately when
they make a mistake which could be a frustrating and de-motivating experience for

learners.

The last closed question was concerned with the required level of students according to the
CEFR. We asked respondents if they think that their students comply with the criteria
given in CEFR.

Tab.7: CEFR and the students' level

Respondents’ responds The number of replies Evaluation in %
Yes 13 24,07%

No 19 35, 19%

| do not know 22 40,74%
together: 54 100%

Unfortunately, the results show that there were more students which did not comply with
the CEFR’s criteria. This option was chosen by 19 respondents, which was 35, 19%. Just a
quarter of teachers (24, 07%) thought that their students are on the required level of
speaking. However, a striking finding was that most teachers did not know the answer.

Actually, the answer “I do not know” was selected by 22 people, which formed 40, 74%.

The use of the questionnaire helped us to obtain sufficient quantity of information in a
relatively short period of time. We found out that all teachers are aware that speaking skills
are important language skills to which should be given more time during English courses.
Furthermore, the majority of them agree that the courses should be more reality -oriented

and the speaking techniques should be chosen with this target in mind.

54



4.2.3 Characteristics of the research method - Interview

Our research was enriched by the use of the third method which was the interview. In
general, the interview can be described as a discourse between two people on a certain
topic. In our case, we interviewed four teachers in Sahy about the topic of speaking,
various speaking techniques/activities that are used in English lessons at the lower
secondary education. In addition, we would like to say that these were those teachers on
whose lessons we had done our observations beforehand.

There are more kinds of interview, such as structured, semi-structured and unstructured.
From the literature we found out that the difference between them lies in the degree of
freedom of interviewee’s responds. Actually, we have decided for an unstructured

interview, where we were looking for subjective information.

With this intention, we have employed open-ended questions which were determined
beforehand. We asked the four teachers the same questions in the identical order. We
wanted to notice and capture their opinions and attitudes, analyze and compare them with
each other.

All the four interviews were fortunately done in the calm environment of the teachers’
office. Before we started interviewing, we explained the teachers the aims of our interview.
We have decided for written recording of data. However, we tried to express our interest in

their opinions throughout the whole duration of the interview.

The interview consisted of 12 questions. The questions were open-ended to uncover the
teachers’ points of view. Sometimes the interviewees had to give the reasons for their
attitudes. We can say that teachers were helpful and their points of view contributed to our

research aims.

4.2.3.1 The progress of the Interview

This subchapter focuses on the progress of interviews. Besides the description of responds,
some connection and comparisons will be revealed. The final conclusions from the

obtained data will be drawn in details in the next subchapter.

The first question of the interview was: “Which language skill do you consider as the most

important?” Three teachers answered that they think that speaking is definitely the key
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skill because without it learners would be lost in the process of learning a language. Just
one teacher replied to this question that she thought that all the four skill were equivalent

because one could not exist without the others.

Besides their choice we wanted to know the reason of their option. Two teachers had quite
the same answer to this question, because they said that speaking is the skill which students
will really need in their future life, whether they will be at the University or somewhere
abroad and therefore they need to be able to communicate. The other teacher replied that
her students are often exposed to a foreign language and therefore it is necessary for them

to be able to respond to it.

Further we wanted to know their opinions about the time which is devoted to speaking
during their lessons, concretely, if it is enough or not. All the four teachers responded that
the time which is given to speaking is insufficient, because some of their students have
problems with talking. But two of them said that they were trying to engage more and

more activities which were focused on speaking.

The third question of the interview dealt with the students’ work and its organization
during lesson. We wanted to found out not only which organization they preferred, but also
the reason of their preference. We discovered that the teachers’ views on this question
were quite different. One of the teachers claimed that the best organization is when the
students are working in pairs because they have greater self-confidence and more courage
to speak. However, the other teacher said that the preparation of a pair work is time
consuming for a teacher, and therefore she prefers whole class speaking activities, such as
discussions, where students learn how to share their opinions and react properly to other
classmates. The third teacher also preferred whole class work, but she argued this
preference by a fact that in other organizations some of her students would not cooperate
and work on the particular task. The fourth teacher employs mostly individual work during
English lessons. She added that by such a work all students must work equally and she can
better monitor their work and progress.

The fourth question was: “How do you try to improve the speaking skills of your
students?” Two teachers responded that they try to give students as much space for
speaking as it is possible and they use more oral tasks instead of writing tasks. The next
teacher said that she often brings some articles or magazines for reading and then they talk
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about the topic. The last interviewee answered that she tried to ask as many questions as
possible on the topics they dealt with and her pupils liked it because they cooperate.

After that we wanted to discover which speaking technique/s frequently these teachers use,
why and if they think that they are the most effective? One teacher said that she uses role
plays and dramatisations. The reason was that the pupils were not so shy playing them and
they brought fun to the lessons. The second interviewee mostly uses reading aloud,
information gap activities and retellings because she believes they could improve the most
the speaking skills. For example, by retellings the learners try to paraphrase the story in
their own words, so they should use and revise the obtained vocabulary. The third teacher
said that she uses songs and drills, because these techniques have the power to remove
boredom from the lessons. The fourth teacher responded that she prefers ask and answer
technique, where one student asks questions and the other answers them. Beside this she
often employs a technique called ‘chatting groups’ where learners argue about certain
themes in groups, they express their arguments and counter arguments. As we could see,
every teacher had her entrenched techniques, which she considers to be the most suitable

and effective for developing speaking skills.

In the further part of the interview we focused on the learners mistakes. We asked: “Which
are the most common mistakes that your students make during speaking?” All
interviewees agreed that the most common mistake of their learners is a word order. The
reason is that their learners think in Slovak language while constructing a sentence in
English. In addition, pupils often make mistakes with articles, third person in present tense
and with the use of tenses. Furthermore, one teacher added that she sees the biggest
problem in her students not being able to apply the obtained knowledge in contexts and in

producing the language.

After various kinds of mistakes we concentrated on the process of correcting mistakes. The
question was: “Do you correct all the mistakes or just those ones which might cause
communication problems?”’ By the analysis of the answers we discovered that all teachers
correct just serious mistakes which may lead to problems in discourse. We agreed with this
opinion, because we think that too much correction may lead to students’ fear of public

speaking and it can de-motivate them from learning.
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In the next question we would like to find out whether the students are willing to
communicate during lessons or the teachers should force them. Three teachers admitted
that they have problems with some of their students because they do not want to
communicate. One of them added that she thinks it is because of the shyness while the
other two believed that it may be because of their disinterest in learning. The fourth teacher
said that it depends on the topic but she thinks that her students are quite cooperative and
she is proud of them. Unfortunately, the reluctant behaviour of students often hinders the

smooth course of teaching.

In the further question we asked the teachers “what would they change or do to develop
more the students’ speaking skills”. Some opinions on this issue were quite different, while
the others were quite similar. One interviewee thought that too much emphasis is given to
grammar. Therefore, she said that she would give more space to speaking activities, choose
more interesting exercise books with topics really appropriate to certain ages and provide
better devices for learning, such as data projector or more computers. On the other hand,
the second opinion was to practice more the basic grammar in order to avoid mistakes in
later classes and choose such speaking activities which really prepare students for real life
situations. The third teacher agreed with the real life speaking activities but she added that
there should be fewer students in classes to enable everyone more space for speaking. The
last attitude was to divide students into smaller classes according to their level of
communication because that way the students could better proceed and improve their
language abilities. Furthermore, she added that she would provide students more exchange
residences where they could communicate just in English. We think all the mentioned
opinions would be great steps how to make English lesson more interesting and

motivating.

The tenth question asked: “What do you think are the main reasons that learners have
problems with speaking?” Three teachers agreed that they see the biggest problem in the
students’ laziness. Two of them added that pupils are too young to realize how important it
is to study English. The other teacher said that sometimes they should deal with too much
grammar and there is not enough time for speaking. The next teacher said that the language
in the course books is artificial and when students meet a native speaker they have
problems to understand him, because of the pronunciation, speed of his speech and the

language he uses.
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The penultimate question tried to uncover the teachers’ aims in teaching speaking skills?
Two teachers stated that their major goal is to encourage their learners to speak. They
added that many of them are shy and afraid of making mistakes. The other interviewee’s
aim was to motivate them to learning English language because she thinks that her pupils
will need English language by their future job, therefore she always reminds them that
“communicative skills are the basis of success”. The fourth opinion was very similar,
because the teacher said that she wants to develop mainly their ability to interact with other

people and to be able to use the language in abroad for different purposes.

The last question was oriented on the aspects of speaking. We chose this question because
we wanted to find out what the teachers think is more important: accuracy or fluency? All
teachers replied that fluency is a more crucial aspect. One of them added that learners do
not need perfect English for communication. The other opinion suggested that even though
learners make some mistakes, a native speaker would understand them without bigger
problems. The third interviewee replied that if students would be corrected for every small
mistake they have made, they would lose their interest in further learning. However, the
last interviewee said that both of them are important but students should start somewhere

and then when they are more confident they will realize the accurate use of language.

4.2.3.2 The analysis of the interview

The interview analysis brought some interesting information. On one hand, in some
questions the four interviewees agreed, but on the other hand their answers to particular
questions were different. What is more, we found out that all teachers said that speaking is
a crucial skill to which more time should be devoted in English lessons. In addition, all the
teachers were aware of the fact that speaking activities have their importance. However,
their opinions were contrasting in terms of the organization of students activities during
lessons. Two of them said that they use whole class work. The other two said they prefer
individual work and pair work. Furthermore, there was a difference in the way that
teachers are trying to develop students’ speaking skills. For example, one of them
employed articles whereas the others used the techniques of asking questions on a certain
topic. In addition, there was also a difference in the use of techniques. The reason is that
the four teachers preferred different kinds of technique / activity. While the first one used

role plays, the other used for instance retellings.
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After the comparison of the teachers’ opinions we would like to describe the obtained
information about students and their speaking skills. We discover from the interviews that
there was also a difference between students. This implied that even though the teacher
was using the same techniques, the students were not on the same level. The reason could
be that some of them were not interested in learning a foreign language. Furthermore, some
of them were reluctant to work during lessons or they were shy to speak in front of the
others. Just one teacher stated that she did not have problems with communication in
English lessons. It would be great to hear this sentence from the remaining three teachers,

but it could not be said that in their classes were any hard-working students.

Further we discovered the usual mistakes of students. All interviewees agreed that the most
common mistake of their learners is the word order. But what we consider to be a positive
finding is that teachers did not correct all the mistakes their students make. In addition,
another affirmative result was that all teachers considered fluency more important than
accuracy. We agreed with this attitude towards fluency, because a fluent speech can be

more useful and practical for real life needs.

We think that these four teachers know that their pupils need to develop speaking skills.
Furthermore, they were trying to motivate them to learn a foreign language by reminding
them that they can communicate in many countries all over the world using this language.
What is more, they said that they are trying to apply such activities which are very close to
reality, such as role plays, dramatisations or discussions. Even though all of them admitted
that speaking should be linked to reality, just some of them use such techniques which
contribute to this relationship. In addition, we still think that the time allotted for speaking
is insufficient. The reason is that teachers still have to deal with too much grammar and

sometimes the actual needs of learners are neglected.

4.3 The evaluation and discussion

The last subchapter will deal with the assessment of the acquired information and with
their in-depth comparison. Furthermore, we found some differences, but also similarities in
the results of the three methods which were the observation, the questionnaire and the
interview. Therefore, we think that our work requires the overall assessment of the

achieved results.
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The analysis of the questionnaire and interviews showed that teachers thought that the
development of speaking skills requires more space during English courses. Almost all of
the respondents (94, 44%) agreed with this statement. Furthermore, all the four interviewed
teachers had the same opinion. However, two of them said that they are trying to change it.
In addition, the observation confirmed us in this fact. The reason is that sometimes students

had to deal with a large amount of unnecessary grammar.

Another fact we wanted to find out was which skill consider the respondents to be the most
important. The questionnaires’ outcomes revealed that more than half of all teachers
believed that speaking is on the first place among other language skills. The same results
were proved by the interview where 3 of the 4 teachers said that it is speaking. However, 1

teacher stated that all language skills are important alike.

In further comparison of the obtained results we discovered differences in the organization
of students’ work. While the questionnaire illustrated that the most suitable work was the
pair work with 40, 74%, the observation and interview disproved this fact. The reason is
that during observation it was the second least used by the teachers (11, 37%) and 2 of the
4 interviewees preferred whole class work instead of the other kinds of work. Furthermore,
the observation showed that the whole class work formed 52, 66% of all interactions. Even
though more than 70% of respondents in the questionnaire considered whole class
interaction as the least suitable one, we could see that it was mostly practiced by these four
teachers. However, we can say that all the three methods confirmed that teachers did not
like to employ group work. Three interviewees said that they did not practice it, and the
observation discovered that it appeared very rarely (6, 88%). In addition, the questionnaire
brought a similar result in which group work was the second least appropriate kind of

organization.

The next part of the evaluation deals with the speaking techniques and their importance.
Here the analysis brought even more interesting facts. For instance, 33, 33% of
respondents in the questionnaire indicated role plays as the most important technique for
developing students’ speaking skills. The appropriateness of this technique was proved by
one interviewed teacher who said that she thinks this is the most effective technique and
she often uses it. On the other hand, role plays were very rarely practiced during the
observation process. They were represented by 3, 97%, which is a big difference in relation

to the result from the questionnaire.
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We discovered the similar situation with discussions and reading aloud. For instance, the
results in the questionnaire indicated that discussions were regarded as the second most
important techniques in teaching speaking with 16, 67%. But the observation showed
something else. We could conclude that discussions formed just 3, 44% from all the other
techniques, which we think is a bad detection. Furthermore, reading aloud was selected by
20, 37% of all respondents as the least important technique. However, the result from the
observation showed the opposite because reading aloud was the second most occurring
technique with 14, 81%. Besides this one interviewed teacher indicated that she thinks it is

one of the best techniques and two teachers said that they use it quite often.

In general, drills are often believed to be boring inutile techniques and this was
demonstrated also in the questionnaire where 20, 37% respondents chose it as fourth least
important technique. Nevertheless, during the observation it was found to be the third

mostly used technique with 12, 70%.

Another visible distinction occurred in the results of dialogue performance and information
gap activities. Actually, dialogue performance was regarded as the third most important
technique by 22, 23% of respondents. It occurred just sometimes during the observed
lessons and it was represented by 9, 00%. The information gap activities belonged
according to the questionnaire results to less important techniques with 16, 67%. However,
they were quite frequently employed on the lessons (7, 67%). In addition, this activity was

regarded by one of the interviewees as the most effective technique.

Smaller differences between percentages were visible by ask and answer activity and
games. For example, 22, 23% of all respondents ranked ask and answer at the fourth place.
Furthermore, the observation indicated it as the most frequently used speaking technique.
Its percentage was 18, 51%. In addition, its frequent use was confirmed by one teacher
who quite regularly practiced it and considered it as the most effective. The games were by
both, questionnaires (14, 81%) and observation (5, 30%) found on the seventh place, but

no interviewee regard it as an effective technique.

The three research methods confirmed that the remaining 4 techniques belong to less
important and less appropriate techniques. These were such techniques as questionnaires,

using songs and rhymes, jigsaw activities and using minimal responses. Even though, one
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interviewee said that she thinks that songs are one of the most effective techniques she
uses, we did not observe their practice during the observation.

The following parts of our research were concerned with teachers’ aims in teaching
speaking, steps which may contribute to students’ improvement in speaking, mistake
correction and aspects of speaking. The research showed that the main goal in teaching
speaking is to get the students on such a level that they will be able to act together with
other native or non-native speakers. This aim was confirmed by 57, 41% of all respondents
in the questionnaire. In addition, one interviewee gave an identical answer. The two
remaining teachers had a similar aim, which was to encourage learners to speak. Just one

of teachers said that her goal is to motivate pupils to learn a foreign language.

The issue of correcting mistakes was also a part of the research. The questionnaire revealed
that the correction after speaking was preferred by 31, 48% of respondents. Other 38, 89%
of teachers correct immediately just mistakes which may lead to troubles in discourse. All
the four interviewees confirmed the previous fact. However, we witnessed that one teacher
often immediately corrected the students’ mistakes whether they could cause

communication problems or not.

The penultimate thing in the evaluation and discussion part is very close to the previous
paragraph. We examined the two aspects of speaking — accuracy and fluency, and their
importance. A half of all respondents in the questionnaire chose fluency, while just 22,
23% of them thought that accuracy is the most important aspect. The interviews showed
that all teachers regarded fluency to be more important than accuracy. But during

observation one of them sometimes required from her learners to be quite accurate.

Now we would like to compare our results of aspects of speaking with the research in the
theoretical part which was made on the same topic (p.19). Even though we have conducted
our research with a smaller amount of people, we can see some differences. For example,
Slovak teachers of English placed greater emphasis on accuracy, fluency and vocabulary
extent. On the other hand, they put less emphasis on comprehension of style and formality,

pronunciation and confidence as their colleagues from abroad.

Our aim in this subchapter was to demonstrate the similarities and differences in the
obtained findings. Sometimes one method confirmed the other, while sometimes it showed
some contradictions. We believe that they gave a piece of heart to the sense and meaning

of this diploma work.
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Conclusion

The diploma work was concerned with the closer description of speaking and different
speaking techniques. Furthermore, it tried to find out which of the mentioned techniques /
activities could be the most effective in teaching speaking skills at the lower secondary
education. Besides the theoretical part, the practical part dealt with the research with the

help of three methods: the observation, the questionnaire and the interview.

Our research was devoted to various kinds of information which were related to speaking
and its techniques. For example, we focused on such information as teaching speaking,
effectiveness and importance of speaking techniques, aspects of speaking, teachers and
their attitudes, aims, opinions about teaching speaking and many others. By the three

research methods we obtained some interesting, but at the same time some striking facts.

A positive finding was that speaking was considered by more than a half of teachers as the
most significant skill in learning languages. They added that students definitely need it for
their future life and owing to this fact some changes should be made in the teaching
process. What is more, they agreed that more practice in speaking leads to better speaking
skills. In addition, they believed that the time which is given to speaking by the curriculum
is insufficient to develop the students’ speaking skills on a required level. Furthermore, we
revealed that there are more students who are not on the required level according to CEFR.
A worse detection, however, was that quite a lot of teachers did not know if their learners

comply with the given requirements.

The main goal of the majority of teachers’ in teaching speaking was interaction, in other
words, they would like their learners to acquire such a level that they will be able to
cooperate and communicate with other native or non-native speakers. Therefore they opt to
the view that fluent speech is more useful and important than accurate speech.
Furthermore, they added that their learners do not need a perfect language to lead a
successful discourse with somebody. However, some of them do not respect this fact in

real classes during the observation.

Therefore we would like to continue with the findings in the field of correcting students’
mistakes. We found out that almost a half of all teachers focus just on serious mistakes
which may lead to some misunderstanding, but there are still a few teachers who preferred

discussions of mistakes after speaking or student-student correction. This implies that the
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learners are corrected mostly by teachers and maybe some of the mistakes are not
explained. Maybe if teachers would devote more time to it, the mistakes would not occur

so frequently.

In relation to the mentioned interaction, we were dealing also with the students’
organization during lessons. We discovered that in our research according to the
questionnaire, two groups of teachers were prevailing. The first group consisted of those
who preferred pair work, whereas the second group of teachers rather employed exercises
where students could work on their own. Another deduction was that teachers preferred
pairwork before group work. In addition, the majority of teachers believed that whole class
interaction weakly contribute to the development of students’ speaking skills. However,
the observation showed the opposite results because this interaction was prevailing. In
addition, half of the interviewed teachers confirmed that they mostly use whole class

interaction.

Another part of our research dealt with the development of speaking skills. Furthermore,
we wanted to find out why have students problems with speaking during lessons. The
analysis revealed that the possible reasons could be that many learners were too lazy to
learn the foreign language or they just did not have the motivation to learn. Furthermore,
students should deal with much grammar which they will maybe never use in real life.
Other possible reason could be that the language that students learn is an artificial one
because when they meet or hear a native speaker, they have problems with understanding.
Other detection was that sometimes learners want to use the rules of Slovak language in
the production of English sentences, so they did not adopted the rules of the foreign
language. This fact was confirmed also by the theory. Furthermore, teachers should maybe
devote more time to discussions about students’ mistakes in order to prevent their
repetition. The last, but not least reason could be students’ interaction. Maybe if they
would work more frequently in pairs, they would be more courageous to speak in English,
which could decrease their shyness after some time and contribute to their speaking skills.

Besides this we were interested in speaking techniques and their importance and
effectiveness. The research results indicated that the most effective techniques according to
our research sample were role plays, discussions, performing dialogues, ask and answer
and retellings. The majority of these techniques have one common thing which is ‘reality’.

In other words, the students may try out real life situation in the safe environment of their
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class. This may be definitely helpful for their further life. Our interview confirmed this fact
because interviewees said that they considered some of them as the most important and
significant techniques. But the observation showed that just one of them was practiced
frequently and the majority of them appeared just sometimes. This is maybe the reason

why the situation about the students’ speaking skills is not very optimistic.

The information from the previous paragraphs may imply that the teachers in our research
were aware of what would their learners need for the better improvement of their speaking
skills, but somehow some of them did not realize the difference between how it should be
and how it is in real. In addition, maybe some changes in the students’ organizations would
contribute more to students speaking skills. Furthermore, maybe if teachers engaged more
techniques which put emphasis on real-life situations and the students saw that what they
are learning is close to reality and could be useful for them once in their life, they would be

not only more interested in learning, but also their speaking could achieve greater progress.
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Resumé

Malokto z nas si vie predstavit’ svet bez komunikacie. Cudia totiz potrebujui nejaky vhodny
nastroj na dorozumievanie, aby vedeli vyjadrit' svoje pocity, mySlienky a samozrejme
potreby. Jednym z moznych nastrojov je aj jazyk, ktorému sa pripisuje Coraz vacsi doraz
V dnesnom medzinarodnom svete. Tento fakt prispel k tomu, Ze I'udia zacali venovat’ ovela
vacsiu pozornost’ §tidiu cudzich jazykov.

Deti, Studenti i dospeli sa po celom svete ucia rdézne jazyky, pretoze si uvedomuju ich
dodlezitost’ pre svoj zivot, zamestnanie ¢i budicnost’. V sucasnosti sa na mnohych Skolach
vyucuje viacero jazykov, z ktorych si mozu uchadzaci vybrat. AvsSak jeden z nich akosi
stale prevlada vzhl'adom na jeho vyznam vo svete. Tym jazykom je anglictina, ktora je aj

jazykom mnohych vyznamnych organizacii.

Anglicky jazyk sa vyucuje takmer na kaZdej Skole na Slovensku. AvSak zo skusenosti
vieme, Ze na viacerych Skoldch maju Ziaci problém s tymto jazykom, pretoze nie st nim
schopni komunikovat’. Navyse tuto skutocnost’ potvrdzuju aj ucitelia. Preto si myslime, ze
zruénost’ hovorenia si vyzaduje ovela vic§iu pozornost’ a ¢as pocas hodin anglického

jazyka.

Nasa praca sa snazi zmapovat’ situdciu na hodinach anglického jazyka prave z vysSie
uvedené¢ho dovodu. Okrem toho jej dolezitost’ spociva v zobrazeni technik, ktoré rozvijaji
hovorenie. Sustred’uje sa na ich pripadné vyhody a nevyhody. Verime, Ze vysledky nasej

préce prispeju alebo aspon dostato¢ne popiSu efektivitu jednotlivych technik.

Cielom prace je analyzovat dovody nizSieho vyvoja zrucnosti hovorenia pocas hodin
anglického jazyka, inak povedané, preCo maju Ziaci problém s hovorenim. Dal§im cielom

v v

je zistit, ktora technika ma najvacsi potencial pre rozvijanie zru¢nosti hovorenia.

Tato tému diplomovej prace sme si vybrali, pretoze si myslime, Zze l'udia, ktori sa ucia
cudzi jazyk by ho mali ovladat. Mame tym na mysli, Ze by mali byt schopni pomocou
neho komunikovat’ s inymi l'ud'mi. Okrem toho verime, Ze zru¢nost’ hovorenia tvori jadro
jazykovych zru€nosti ¢loveka. To znamend, Ze kazdy, kto Studuje nejaky cudzi jazyk, by
nim mal vediet plynule hovorit. Avsak uz niekol’kokrat sme sa stretli s opacnou situaciou.
Preto sa naSa préca sustred’uje na techniky, ktoré by nielenze ul'ah¢ili u€enie, ale zaroven

aj zefektivnili.
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Pracu tvoria dva vel'ké celky. Prvym z nich je teoreticka Cast’, ktord sa zaobera zobrazenim
danej témy zroznych literdrnych zdrojov. Druhy celok tvori praktickd cast’, ktorej

sucastou je vyskum technik sliziacich na rozvoj hovorenia.

Teoreticka Cast’ je rozdelena do troch kapitol. Prva kapitola zvana ,,Zrucnosti aich
klasifikacia* sa zaobera takymi skuto¢nost’ami ako:

» definicia slova ,,zru¢nost™

» delenie zrucnosti z hl'adiska jednotlivych oblasti

» Dblizsie definuje receptivne a produktivne zruénosti

» popisuje vzt'ahy medzi jednotlivymi jazykovymi zru¢nost'ami

» vysvetluje dolezitost’ vyuCovania zru¢nosti hovorenia

Druha kapitola pod nazvom ,, Hovorenie “ Sa zameriava na:
» obsirnejsiu definiciu hovorenia ako zru¢nosti
» aspekty hovorenia: presnost’ a plynulost’
» charakteristické znaky hovorenia
» problémy s hovorenim

> vzt'ah hovorenia k CEFR

Tretia kapitola ,, Techniky rozvijajiice hovorenie sa orientuje na tri skupiny technik,
vramci ktorych bliz§ie popisuje ur€ité aktivity. Rozdiel medzi nimi spociva v miere
volnosti, ktorti aktivity pontkaji svojim Ziakom pri hovoreni. Skupiny technik st

nasledovné:

1, Controlled (kontrolované), ktoré sa sustred’uju na presnost’ pri hovoreni. St odporacané
Vv niz8ich ro€nikoch. Kontrolované techniky zahfiajii nasledovné aktivity:

» using minimal responses (pouzitie minimalnych reakcif)
» drills (cvicenia)

» questionnaires (dotazniky)

» reading aloud (Citanie nahlas)

» performing dialogues (vykonavanie dialogov)

» song and rhymes (pesnicky a rymy)

2, Guided (interaktivne) sa vyuZzivaju sa po prebrani urcitého celku ¢i gramatiky na

precvicenie plynulosti. Interaktivne techniky poskytuju sice vacsiu volnost’ pri produkeii
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jazyka, avSak eSte stale v ramci istych obmedzeni. Do tejto kategorie patria také aktivity
ako:

information gap activities (dopliiovacie aktivity)

jigsaw activities (skladacie aktivity)

ask and answer (otazka a odpoved’)

Y V V V

retellings (prerozpravanie)

3, Free - volné techniky, pri ktorych sa vyuZiva viacej komunikacie medzi ziakmi. Ziaci si
tak mozu vyskusat’ svoju zdatnost’ z jazyka. Okrem toho tieto aktivity podporuji rozvoj
plynulej reci u ziakov. V tejto kategorii sa vyskytuju nasledovné aktivity:

» role plays (hranie roli)

» simulations (simulécie)

» discussions (diskusie)

» games (hry)

Prakticka cast’ je tzko prepojena s teoretickou cCastou. Zatial, ¢o sa teoretickd cCast’
sustredovala na teoretické poznatky arozne definicie, prakticka cast’ skuma techniky

sluziace na rozvoj hovorenia priamo na hodinach anglické jazyka.

Na zaciatku praktickej Casti je popisand vyskumna vzorka a miesto vyskumu. Vyskumna
vzorka pozostava zo Ziakov siedmeho a 6smeho ro¢nika na druhom stupni zakladnych
S$kol. Tito Ziaci boli vo veku od 13 do 14 rokov. Ddvodom vyberu tejto vzorky bol fakt, Ze
si myslime, Ze ziaci v tychto ro¢nikoch dostavaju ,,skutocné* zédklady hovorenia. Aj ked’
sa ziaci venovali uz 2-3 roky cudziemu jazyku, toto vyuCovanie pozostavalo hlavne z

preberania zakladov jazyka a gramatiky.

Vyskum prebiehal pomocou troch vopred zvolenych metdd, ktorymi boli:
» pozorovanie
» dotaznik

> rozhovor

Pozorovanim sme sa snazili zistit’ frekvenciu vyskytu jednotlivych technik a sposob prace
Studentov pocas nich. Pozorovanie prebiehalo tri tyzdne na dolnom stupni dvoch $kdl (dve
zékladné $koly ajedno gymnazium) v Sahiach. Jeho su¢astou bol vopred vytvoreny

pozorovaci harok, do ktorého sme zaznamenavali vyskyt technik.
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Dotaznik mal za ulohu zmapovat’ nazory vidcsej vzorky uclitelov. Zucastnilo sa ho 54
respondentov z nasledovnych miest: gahy a okolie, Krupina, Banska Bystrica, Levice,
Dunajska Streda, Sala a par mensich dedin. Dotaznik pozostaval z 11 otazok, z ktorych
bola vicSina uzatvorena a kazda z nich sa orientovala na iny druh informacie. Na zaciatku
dotaznika sa vyuzili $kaly. Ulohou respondentov bolo zoradit’ pontiknuté moznosti podla
ich vyznamu, primeranosti ¢i dolezitosti. Tieto otdzky sa konkrétne tykali jazykovych
zruénosti, spdsobu prace ziakov na hodinach a technik rozvijajiicich hovorenie. Dalgie
otazky boli zamerané na vzt'ah technik a redlnych zivotnych situécii, na ciele ucitelov pri

uceni zrucnosti hovorenia, na aspekty hovorenia a spdsob opravovania ziakovych chyb.

Tretou metdodou vyskumnej Casti bolo Struktirované interview s ucitelmi. VSetkym sme
polozili rovnané otazky v rovnakom poradi. Interview pozostdvalo z 12 otdzok, ktoré boli
podobné otazkam v dotazniku, ato z dvoch dovodov. Chceli sme totiz zistit, ¢i sa
odpovede budi zhodovat’ s informaciami v dotazniku a druhym dévodom bolo, aby sa

ucitelia mali moznost’ podrobnejsie vyjadrit’ k danym témam.

Vysledky vyskumu priniesli niekol’ko zaujimavych i prekvapujicich informécii. Prvym
pozitivhym zistenim bolo, Ze vécSina ucitelov povazuje hovorenie za najdolezitejSiu
zruénost’ spomedzi ostatnych jazykovych zrucnosti. Ako hlavny dévod uviedli fakt, ze
ziaci sa v dneSnej dobe bez cudzieho jazyka len t'azko zaobidu, ¢i uz budu Studovat’ niekde
na vysokej Skole alebo pracovat’ v zahrani¢i. Zaroven vSak dodali, ze €as, ktory sa venuje
hovoreniu na hodinach cudzieho jazyka, je nedostato¢ny. Myslia si, keby mali Ziaci viac

moznosti na komunikaciu poc¢as hodin, ich zru¢nost” hovorenia by sa mohla zlepsit'.

Okrem toho mnohi z nich na otazku, ¢i st ich ziaci na poZadovanej urovni hovorenia, ktora
je dand Centralnym Eurdpskym referencnym ramcom, odpovedali, ze, bohuzial’, si to

nemyslia. HorS$ie vSak bolo zistenie, Ze viac ucitel’'ov to ani nevie odhadnut’.

Zvyskumu nam dalej vyplynulo, Ze hlavym cielom wulitelov je naucit’ Ziakov
komunikovat’, aby boli schopni interakcie s inymi 'ud'mi. Preto si myslia, Ze je dolezitejSie
a pre ziakov osoznejSie, aby ziaci vedeli plynule hovorit. Zaroven pocas interview sme
zistili nazor ucitelov, Ze Ziaci nepotrebuju perfektne hovorit’ na to, aby sa s niekym
uspesne dohovorili. AvSak po¢as pozorovania sme mali pocit, ako keby niektori na toto

pravidlo tak trochu zabudli.

Pri opravovani chyb sme ponukli respondentom niekol’ko sposobov, chceli sme vediet,

ktory spdsob prevlada. Zistili sme, ze vacSina ucitel'ov opravuje len tie chyby, ktoré by
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mohli viest' k nejakému nedorozumeniu pocas komunikacie, ¢o bola pozitivna sprava.
Zaroven vSak musime skonStatovat, ze malo ucitel'ov preferuje spésob opravovania, pri
ktorom jeden Student opravi druhého. Takisto mélo ucitel'ov venuje pozornost’ diskusii so
Studentmi o spravenych chybach. To znamend, Ze ziaci su vacSinou opravovani ucitel'om.
Mozno keby sa venovalo viac pozornosti diskusii o chybach, Studenti by pochopili lepSie

pravidla angli¢tiny a ich re¢ by mohla byt dokonalejsia.

V d’alSej Casti vyskumu nés zaujimalo, akou formou prace ziaci najCastejSie pracuju.
Vysledky odhalili skuto¢nost’, ze v nasom vyskume sa vyskytovali dve velké skupiny
ucitelov. Prvu skupinu tvorili ucitelia, ktorych Zziaci pracovali najcastejSie v paroch. Na
druhej starne bola skupina, ktorej ucitelia preferovali individudlny spdsob prace, teda
kazdy sdm za seba. Mnohi respondenti sa v dotazniku vyjadrili, Ze si myslia, Ze praca celej
triedy len slabo rozvija hovorenie u Ziakov. AvSak pri naSom pozorovani sa prave tato
forma prace objavovala najCastejSie. Okrem toho polovica ucitelov sa v interview

vyjadrila, ze preferuji tento sposob prace.

Dalej nas zaujimalo, pre¢o maji Ziaci problém s hovorenim. Vysledky vyskumu ukéazali,
ze mnohi ziaci su lenivi a nemaji zdujem o §tidium cudzieho jazyka. Niektori ucitelia si
myslia, Ze st este prili§ mladi na to, aby si uvedomili jeho délezitost’. Dal§im vysvetlenim
by mohol byt fakt, Ze musia vel'a Casu venovat zbytocnej gramatike, ktort Castokrat
V redlnom Zivote ani nevyuziju, ¢o nam potvrdil aj riaditel’ jednej zo zakladnych §kol.
Okrem toho, jazyk ktory sa Ziaci ulia, je umely, inak povedané, neodzrkadl'uje realitu,
ktoru by tak vel'mi Ziaci potrebovali. Mnohokrat sa potom stdva, Ze ziaci maji problém sa
dorozumiet’ s Angli¢anom, pretoze sa im zda, akoby hovoril Gplne inym jazykom. Vyskum
ukdazal, Ze problém mdze byt aj v skutocnosti, Ze Ziaci sice hovoria po anglicky, ale stale
uvazuju v slovencine. Teda snaZia sa aplikovat’ dobre zname pravidla slovenského jazyka

pri tvorbe anglickych viet, ¢o je v§ak nemozZné z viacerych dovodov.

Poslednou a najdolezitejSou sucastou vyskumu boli techniky hovorenia a ich efektivnost’
a dolezitost’. Zistenia z vyskumu hovoria, Ze najefektivnejSimi technikami st hranie roli,
diskusie, dialoégy, technika zvand otazka a odpoved’ a prerozpravanie. Ak sa na tieto
techniky pozrieme blizie, zistime, Ze vSetky maju spolo¢nu jednu vec, a tou je tol'kokrat
spominana realita. Pri tychto technikach si totiz Ziaci moézu vyskuSat v bezpecnom
prostredi triedy také situécie, ktoré su blizke realite. Myslime si, Ze toto je prave to, ¢o by

mnohi Ziaci privitali. Nase interview potvrdilo, Ze mnohé z nich st povazované ucitel'mi za
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najefektivnejSie a najcastejsie pouzivané. Avsak pozorovanie ukazalo, ze len jednej z nich
(technika otdzka a odpoved’) sa venuje zaslizena pozornost’, ostatné akosi zostavaju

V pozadi.

Informéacie z vyskumu ukazujt, ze ucitelia su si vedomi toho, ¢o by ich ziaci potrebovali
na zlepSenie ich hovorenia, ale neuvedomujui si rozdiel medzi ideou a skuto¢nostou.
Mozno by stalo za tvahu zmenit’ ob¢as organizaciu prace ziakov alebo pouzit’ spomenuté
techniky castejSie. Mohlo by sa tym zlepsit’ nielen hovorenie Ziakov, ale aj ich motivacia

K uceniu sa cudzicho jazyka.
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APP. B: Model of the observation schedule

date: class: ‘ number of students: ‘ lesson:

techniques: time of the lesson : 45 minutes timing : every 5 minutes,

using minimal /

responses

Drills

questionnaires

reading aloud

performing dialogues

using song and rhymes

information gap

activities

jigsaw activities

ask and answer

Retellings

role plays

discussions

Games

individually

pair work

= type of the used technique

= organisation of students’ work
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APP. C: Model of the Questionnaire

Dear English Teachers,

I would like to ask you to play a part in my research which is devoted to techniques/
activities applied to developing students’ speaking skills. I think nowadays it is important
to improve students’ speaking abilities due to the increasing language requirements in
professional and personal life. The aim of this questionnaire is to find out how speaking
skills can be improved and which of the techniques / activities are more effective to reach
this goal. | believe that your opinions as teachers would be a great help for my

investigation.

I would be really grateful for your involvement in this questionnaire by completing the
connected sheets. You do not need to present your name. Anonymity and privacy are

guaranteed.

The completion of the questionnaire will last maximum 15 minutes. It applies close and
open questions, some rating scales and requests for your opinions. In questions which offer

more answers, you should circle your chosen answer.

1, Put into the order according to their relevance: (1 - most relevant, 4 - least relevant)
listening speaking

reading writing

2, Which of the following organizations of students’ work do you consider to be the most

appropriate to improve speaking? (1 — most appropriate, 4 — least appropriate)
whole class group work

pair work individually
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3, Try to assess the following speaking techniques / activities from the least important to

the most important? (1 — most important, 14 — least important)

drills . using minimal responses . jigsaw activities

retelling . ask and answer . games .
dialogues . discussions . questionnaires .
role plays . using songs and rhymes . simulations .
reading aloud information gap activity

4, Which technique / activity do you think is the most effective to develop speaking skills?
Why?

5, How important do you consider speaking activities to be related to real life situations?
a, not at all

b, very little

c, a little

d, quite a lot

e, a very great deal

6, Do you agree with the statement: ”More practice in speaking can lead to better speaking
skills”’?

a, strongly agree

b, agree

¢, neither agree nor disagree
d, disagree

e, strongly disagree
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7, Do you think that teachers should devote more time to developing students’ speaking

skills?

a, yes b, no ¢, | do not know

8, What is your main aim with the students in teaching speaking?
a, to be able to interact with others
b, to be able to discuss and clarify various themes

c, to be able to lead a speech and give presentations in public

9, Speaking has many aspects. Which of the following aspects do you consider to be the

most important?

a, accuracy d, comprehension style and formality
b, fluency e, pronunciation
¢, vocabulary extent f, confidence

10, How do you correct your students?

a, | correct all the mistakes immediately

b, I immediately correct just those mistakes which may cause communication problems
¢, | do not correct students while they are speaking, but after they finish

d, I discuss the mistakes with the whole class after speaking

e, | prefer student-student correction after speaking

11, Do you think that your students are on the required level of speaking according to the
standards of CEFR?

a, yes b, no ¢, I do not know

Thank you.

Bc. Livia Plevova
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APP.D: Model of the Interview

1. Which language skill do you consider as the most important? Why?
2. Do you think that the time devoted to speaking is sufficient?

3. What is the most frequent organization of your students?

4. How do you try to improve the speaking skills of your students?

5. Which speaking technique/techniques do you use most frequently and do you think that
they are the most effective?

6. Which are the most common mistakes that your students make during speaking?

7. Do you correct all mistakes or just those ones which might cause communication

problems?

8. Are your students willing to communicate or you have to force them?

9. What would you change or do to develop more the students’ speaking skills?

10. What do you think are the main reasons that students have problems with speaking?
11. What are your main aims in teaching speaking skill?

12. Which one do you consider more important: accuracy or fluency, and why?
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