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ABSTRACT

HLAVA COVA, Judita: VZ£ah medzi jazykom a kultdrou (Kultira vo Wavani cudzieho
jazyka na strednych 3kolach).[Diplomova praca].véniita KonStantina Filozofa v Nitre.
Filozofickd fakulta; Katedra anglistiky a amerikstiky; consultant. Mgr. Elena
Ciprianov4,PhD. Nitra, 2010. pp63.

Cielom diplomovej prace je definovanie t@hu medzi jazykom a kultdrou s
podndzvom: Kultira vo vyiovani cudzieho jazyka na strednych Skolach. P&cazdelena
na teoretickl a praktickéiag’. Teoretickd¢as’ ma obsahuje dve kapitoly. Prva kapitola sa
zameriava na pmtie kultdry vo vSeobecnosti. V prvej podkapitolefidujeme kultdru a
vztah medzi jazykom a kultdrou. Druhd kapitola opisweicovanie kultury a jej ciele,
historiu vywovania kultdry, definovanie interkultirnej kompeten a interkultdrneho
vzdelavania. V praktickejasti uvadzame metodolégiu vyskumu, vysledku vyskwarioh

dopad na problematiku vyavania kultury.

Kracové slova kultara, jazyk, interkultirna kompetencia, intgltkirne vzdelavanie



ABSTRACT

HLAVA COVA, Judita: The relationship between language aunfiure (Culture in the
teaching foreign languaga at secondary schooigjdba work]. Univerzita KonStantina
Filozofa v Nitre. Filozoficka fakulta; Katedra aigiiky a amerikanistiky; consultant. Mgr.
Elena Ciprianova,PhD. Nitra, 2010. pp. 63.

The aim of my diploma work is to present the tietasghip between language and
culture with the subtitle: Culture in the teachiiogeign language at the secondary schools.
The work is divided into the theoretical and preattipart. The theoretical part includes two
chapters. The first chapter deals with the issueutttire in general. The subheads of this
chapter contain the definition of culture and teltionship between culture and language.
The second chapter covers the teaching of cultutie tve following subheads: goals of
teaching, the history of teaching culture, intetanall teaching. The practical part consists of

methodology used in the research, presenting thatseof the research and the implication.

Key words: Culture, Language, Intercultural competence rtutéural Education
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INTRODUCTION

In our diploma work we will discuss the relatioslbetween language and
culture as well as integrating culture in the teaghof foreign language at the
secondary schools.

The reason for presenting these issues can be fauhe current situation of
globalization around the world and the migratiorpebple which results in the loss
of boundaries existing between nations and diffeceittures. We are getting more
and more often in contact with the individuals ofeign culture. So it is very
important to acquire the ability of adequate anfeative communication. It means
that the foreign language education requires aoigevhe certain level of
intercultural communication.

First of all, we need to understand the concepdioculture. We will present
various approaches to the definition of culturdnaligh it is clear that we cannot
state the exact definition because none of thembeataken as definite. Culture is
the dynamic process which changes its feature$aant all the time.

The explanation of culture will be followed by thedationship of culture and
language. We will describe the theories of suchremtgscholars as Wilhelm von
Humboldt, Edward Sapir or Benjamin Lee Whorf. Afltbem claimed that culture
and language could not be separated.

In the second chapter we will focus on the teaglohculture in the foreign
language education. We will also look at the higtof teaching culture and
investigate the status of culture in the method$oafign language teaching used
from the beginning of the 3Dcentury till the present. We will chose three
approaches, such as the Grammar-translated mefouolh-lingual method and the
Communicative Language Teaching. We will also defithe intercultural
communication competence which is considered tthbemost important ability to
develop in the present.

In the practical part of our diploma work we a@ng make a quantitative
research using questionnaires in order to investitiee perception of culture in the
teaching of foreign language.

The first part of the research will focus on tiedents” perception and their
attitudes to the learning about the foreign cultiMe have decided to compare
data’s from students of two secondary schools wikoira the last year of their

studies. We presume that there will be no diffeeeindhe results.



The second part of the research will aim at theygarison of teachers’
approach to the teaching of foreign culture andstiuelents” attitude to the learning
about the culture while learning the foreign langgia

We think that after the analysis of data, the lteswill show the difference

between the students” and the teachers” poinewf.vi



1 CULTURE

1.1Definition of culture

There are many approaches to the concept of ‘f&lltwhich can be
explained by different definitions although nonetloém can be taken as definite.
There has been much disagreement about the comcetculture and there are still
ongoing negotiations about the meaning of cultueadays.

What we can definitely state that culture Isehaviour peculiar to Homo
sapiens, together with material objects used asnéegral part of this behaviotr
(Encyclopedia Britannica). It is culture what digfuishes us, human beings, from
animals. This statement is also pointed out by €appn who says that culture is a
“humanly created environment for all our thoughtd actions.

Some of us use this term to refer to traditionsms, beliefs and values
which are difficult to observe. Others think of nars cultural artefacts which
include literature and art. These are called “maltemanifestations of culture.
Culture can be also related to a particular ciailen or historical period such as
Roman culture or the ancient culture. On the otteard we can refer to the certain
society or nations as well, for example Irish Crdtar Slovak culture.

The word “culture” comes from the Latin “cultura’stemming from the root
“colere” which means to cultivate, to inhabit. Theultura” in Latin stands for
husbandry, in other words, the “cultivation” oflfle, plants, animals. The figurative
meaning is the cultivation of an individual.

In 1871, the anthropologist, Sir Edward Burnett ofylvrote in the first
paragraph of his Primitive Culture the followingpéanation of culture which is
considered to be the classic definition of cultdi@ulture... is that complex whole
which includes knowledge, belief, art, morals, laaystom, and any other
capabilities and habits acquired by man as a mendjesociety. (Encyclopaedia
Britannica)

The concept of culture was more precisely worket lmy the American
anthropologists, Alfred Kroeber and Clyde Kluckhoimtheir book, Culture: A
Critical Review of Concepts and Definitions, pubbsl in 1952. They published a
list of 160 different definitions of culture andgamized them into eight categories:
topical, historical, behavioural, normative, fuoct@l, mental, structural and

symbolic. Kroeber and Kluckhohn, among other angblogists, preferred the



conception that culture is “an abstraction fromdwabur’. They defined the culture
as consisting of gatterns, explicit and implicit, of and for behawicacquired and
transmitted by symbols, constituting the distireetachievements of human groups,
including their embodiment in artefacts; the esséntore of culture consists of
traditional (i.e. historically derived and selec)edeas and especially their attached
values; culture system may, on the one hand camrslides products of action, on the

other, as conditional elements of future action.

Some of the scholars (Brooks, Lafayette) agreed ¢héture consists of
unvarying, concrete facts. This model of culturesvaefined as “a static view of
culture” which treats cultural knowledge as eitliacts or artefacts. (Liddicoat,
2002). The culture learning was considered to Hee @cquisition of information
about a foreign country and its people. This apgino treated the cultural
competence as the recall of the learnt informatidme culture was regarded as a
closed, final and fixed phenomenon, establishireyesttypes of the culture and
prejudices.

We should not define the term “culture” as the exion of facts only. It
should be seen as the system of practices, atitaie@ beliefs. It is also the dynamic
process that is able to acquire new features amasfan other words the culture can
be described asa“ highly variable and constantly changing phenonméno
(Liddicoat, 2002)

To quote L. M. Crawford-Lange and D. L. Lange, thelture is ‘a
constellation in a continual process of change,ugtat about by the participants in
the culture as they live and werlt is passed on from generation to generation
which means that the culture is not biologicallfenited but tontinually created
and re-created by participants in interactiofiiddicoat, 2002).

It is the language of people that plays the mayte m their interactions as a
communication and a cultural tool. It is impossilbbeset the borderline between
language and culture. In the next chapter we aigggo present theories of several

scholars who were dealing with the relationshipMeein culture and language.
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1.2 Culture and Language

Many scholars have been dealing with the relatignbbtween language and
culture. In the past, there were Wilhelm von HundlboFranz Boas, Edward Sapir,
Benjamin Lee Whorf discussing the issue of languagd culture. The recent
outstanding researchers in this field are MichagtaB, Claire Kramsch and
Anthony J. Liddicoat. The most of them claimed tlaatyuage and culture cannot be
separated and cannot function without each other.

Language is needed for acquiring culture, exprgssia features and
transmitting them from generation to generation. @@ other hand, language is
shaped by the culture of the particular societydtoge it is culturally influenced
very much.

As far as at the turn of the "t@&nd 19 centuries, German scholars Johan
Herder and Wilhelm von Humboldt gave the great irtgpwce to the diversity of the
world’s languages and cultures. They pointed ogitctinnection between language
and culture by the following ideaDifferent people speak differently because they
think differently, and that they think differentgcause their language offers them
different usage of expressing the world around th€kramsch, 1993, p11). It can
be understood that the culture of the nation adféstlanguage and conversely, the
language impacts the culture of the people.

In 1907 Wilhelm von Humboldt also stated th#&rguage is the outward
manifestation of the spirit of people: their langeais their spirit, and their spirit is
their language; it is difficult to imagine any twihings more identicdl. The
language is considered to be the soul of the nation

About one hundred years later, the notion of Withelon Humboldt that
“man lives in the world about him principally, indeexclusively, as language
presents it to hifhwas picked up and expanded on by the Americaguist Edward
Sapir. In his work “The Status of Linguistics an8@ence” he argued that:

“Human beings do not live in the objective worldm... but are very much at
the mercy of the particular language which has Ileeothe medium of
expression for their society.... The fact of thatenas that the “real world" is to
a large extent unconsciously built upon the langubgbits of the group. ... We
see and hear and otherwise experience very largslywve do because the
language habits of our community predispose certathoices of

interpretation.” (Sapir 1958, p69)
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According to Edward Sapir, human beings are notrawé this connection.
He pointed out that the way how people think altbet world is directly, though
unconsciously influenced by their language. It nsednat the language is the
expression of the particular culture therefore Mweguage and the culture of its
speakers cannot be analyzed in isolation.

A few years later, Edward Sapir’ s student, BenjaWhorf extended these
ideas in the work “Science and Linguistics”. Heldesd that the world is presented
in a kaleidoscopic flux of impressions which habeoorganized by our minds — and
this means largely by the linguistic systems in mimds” It says that the grammar
and lexicon of the language help to shape the idéds users. In other wordsthe
structure of the language one habitually uses erfees the manner in which one
thinks and behavés(Kramsch, p9) This view has become known as S@fhiorf
Hypothesis, or the Whorfian hypothesis.

There are two versions of the hypothesis, the warak the strong one. The strong
version proposes thatlahguage determines thoughand “the structure of a
language determines the way in which speakers aif limguage view the worid
(Wardhaugh, p221) It suggests that we are prisasfensir language and we are not
able to think without language but perceive onlyatvbur language allows us. We
call it “linguistic determinism”. There are manygaments against this claim.

According to Danny D. SteinbergTHe fact that children have the ability to
understand speech indicates that they must havéhtheght that is involved in the
comprehension of speetl{p103) Similar proof is how the new born babyalde to
acquire the language. It would not be possible#aor the language without thought.

The weaker version, “linguistic relativity”, predernhat ‘beople who speak
different languages perceive and think about theldwguite differently (Chandler)
This variant explains why speakers of differentglaamges do not understand each
other. The reason is thatahguage filters their perception and the ways they
categorize experienteThey understand the meaning and the value ofwbels
differently and they also do not view and interptie¢ events in the same way.
(Kramsch, p13) This concept is generally acceptedhle linguists of the present
time.

According to Claire Kramschlgnguage is the principal means whereby we
conduct our social lives. ... used in contexts afmunication, it is bound up with
culture in multiple and complex way$1993, p3) Under the “multiple and complex
ways” she means three possible connections betlaagnage and culture.
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The first connection is thattidhguage expresses cultural realityn other
words, the human beings use words to expressitieas, their beliefs, attitudes, and
also events and facts about the reality.

Secondly, fanguage embodies cultural realitwhich can be understood that
people do not use language for expressing theiergxquce only but they also use it
to “create experience through language”, to uséhallverbal and non-verbal aspects
to give meaning to their experience in order thet $ocial group they belong to,
would understand it. (p.3).

Finally, inasmuch as Kramsch defines languageaasystem of signs that is
seen as having itself a cultural valughe also points out thatdhguage symbolizes
cultural reality’. Language of the social group is perceived asymb®l of the
community members’ identity.

This conclusion is also shared by Michael Byramshying the following:
“...there is the fact that language, and languageeisa— dialect or sociolect — is one
of the overt signs of cultural identity which pempheet daily in their lives.” and
language is “a way of marking cultural identity(p40) He argues against looking
upon language independently of the culture becdiisdisregards the nature of

languagé. (p41)
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2 TEACHING CULTURE

The connection between language and culture has dise discussed by the
foreign language educators for a long time. Theyehaeen arguing for integrating
the study of culture into the study of foreign laage. Many of them have been
emphasizing the fact that teaching the foreign daigg without presenting also the
target culture is inadequate and inaccurate. Famgle, |. Krasner stresses that
“linguistic competence alone is not enough for leasnof a language to be
competent in that languagéNe should have in our mind tha e teach language
without teaching at the same time the culture inctvhit operates, we are teaching
meaningless symbols or symbols to which the stattatdhes the wrong meaning...
(Politzer, 1959, p100-101)

The students have to be aware of appropriate bedmawdnd the way of
communication used by people of the target cultiirehould be evident that the
customs and habits used in one’s culture couldteepreted differently in the target
culture.

We have to admit that learning the grammar andctexiof the foreign
language is not enough in order to be able to connrate. This fact is also pointed
out by E. Bada:the need for cultural literacy in ELT arises maifilgm the fact that
most language learners, not exposed to culturahelgs of the society in question,
seem to encounter significant hardship in commumga meaning to native
speakers.(pl101)

The cultural knowledge of the foreign language Ib@sn often considered as
the fifth skill in language learning. One of théetars who has been arguing against
this statement is Claire Kramsch:

“Culture in language learning is not an expendalfigth skill,
tacked on, so to speak, to the teaching of speaHisigning,
reading, and writing. It is always in the backgraiiright from
day one, ready to unsettle the good language |learmden they
expect it least, making evident the limitationstiadir hard-won
communicative competence, challenging their ahitityhake sense
of the world around them.”
(1993, p1)

In other words, the person whenever uses a largha&gs always involved in
culture. It does not matter if he is speakingelstg, writing or reading.
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2.1 The goals of teaching culture

There are many goals of teaching culture defingdhle scholars in recent
years. Most of them focus on one main goal whickdacating and preparing the
students to communicate effectively and approdsiateh the people of the foreign
culture. We have to admit that in the process obdglization it is not enough to
acquire the linguistic competence only but the atisl must also gain the
intercultural competence.

One of the scholars dealing with the goals of tewg culture is Seelye who
introduced his “supergoal”:All students will develop the cultural understargdin
attitudes, and performance skills needed to funcéippropriately within a segment
of another society and to communicate with peopbgasized in that culturé.(1993,
p29)

Later on he described his “supergoal: in detaild atated the “goals of
cultural instruction”. He suggested that the teazhshould help the student to
develop interest in who in the target culture diclty where, when and why.

Tomalin and Stempleski modified the Seelye’s “g@élsultural instruction”
by defining the following goals of teaching culture

1) to help students to develop an understanding ofatiethat all people exhibit
culturally-conditioned behaviours,

2) to help students to develop an understanding taalsvariables such as age,
sex, social class, and place of residence influgheevays in which people
speak and behave,

3) to help students to become more aware of convealtlmeghaviour in common
situations in the target culture,

4) to help students to increase their awareness otuttaral connotations of
words and phrases in the target language,

5) to help students to develop the ability to evaluaid refine generalizations
about the target culture, in terms of supportinigievce,

6) to help students to develop the necessary skilldotate and organize
information about the target culture,

7) to stimulate students’ intellectual curiosity abthe target culture, and to
encourage empathy towards its people.

(1993, p7-8)
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Rebecca M. Valette from Boston College was alsalidg with the cultural
goals which should be accomplished by the classreaicher. She divided them into
four categories: developing a greater awareness of and a broademkexdge about
the target culture; acquiring a command of the e¢itje of the target culture,
understanding differences between the target calamrd the students™ culture; and
understanding the values of the target cultu(pl79)

Michael Byram adds thattfe aim of language teaching is to develop both
linguistic and cultural competence, which can bellech an intercultural
communicative competeric€1999) This kind of approach to the languagechéag
is called intercultural language learning and dalg are as follows:

» understanding and valuing all languages and cudture

understanding and valuing one’s own language(sgaitgre(s)
* understanding and valuing one’s target languagesxulture(s)
* understanding and valuing how to mediate amonguaggs and
cultures
» developing intercultural sensitivity as an ongogual.
(Liddicoat, Scarino, Papdemetre, Kohler: Report iatercultural language

leanring, p46)

2.2 The history of teaching culture

If we look at the history of foreign language teagh we can see that the
cultural dimension has been always present in thdysof language at a certain
degree although it has changed in the course @& tiepending on the general aims
and principles of the foreign language teaching diffdrent interpretation of culture
in the past.

The notion of culture had different status in tlhangmar-translation method,
later on in the audio-lingual approach and it'serdlas also changed in the
communicative approach used in the recent years.

In the past, the foreign language was learning H®y students with the
intention of reading and studying its literaturecluding the great works of its
important scholars which were considered to bentlaén medium of culture. This
approach was also typical for the grammar-trarstatnethod used in the beginning
of the 28" century. As J. Flewelling writesjt“was through reading that students
learned of the civilization associated with thegetrlanguagé (1993,p.339)
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The aim of this grammar-translation method in gahewas to gain
knowledge in literature, history and fine arts withe goal of intellectual
development. The speech was neglected which mbahge students were not able
to communicate adequately in the foreign language.

In the second half of the ®@entury, other methods became important in the
teaching of foreign language. In the 1960°s thdalidgual approach was the most
frequently used in the European countries. Thguage was learnt by the repeating
drills where the spoken language played the cenbtal and the concept of culture
began to be stressed considerably. Many educakarsSeelye, Damen and others
were emphasizing the importance of integratinguealtin the teaching of foreign
language. It was related to the development ofsihaal science, especially the
disciplines of sociology and anthropology.

In comparison with the grammar-translation methddere literature was
considered to be the most important cultural aspedeal with, the audio-lingual
approach highlighted the concept of culture defiasdpatterns for living” (Brooks)
or “structured systems of patterned behaviour” @,a®71, p111) To quote Brooks
who “emphasized the importance of culture not for thelystof literature but for
language learning (cited in Steele, 1989, p155). He also suggetdtatithe teaching
of culture should focus on théntlividual's role in the unending kaleidoscopeifsf |
situations of every kind and the rules and modekfttude and conduct in thém
(1997, p22-23) It means that the educators shouwtdept to their students the
everyday way of life in the target culture, inclngithe rules of behaviour, way of
communication.

The turning point for integrating culture into teawy language came in
1970’s and following in 1980's, with the new appgtoan this field, called
Communicating Language Teaching. It became porh#gaause of the educators
dissatisfaction with the previous methods usedhénlanguage teaching. They had an
impression that the students did not learn the dagg used in real life which
resulted in an inappropriate use of communicatiowme to this fact, the main focus
was on the communicative competence of the learHer.should be able to
communicate properly in the target society theeefoot only the grammar but also
the semantics and the sociolinguistics was imparfaor this reason, the language
and culture are inseparable and complex, in otledsv'by teaching a language...

one is inevitably already teaching culture implicit (McLeod, 1976, p212)
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The foreign language was learnt for the real-lilmage although, by mid

1980's, there were problems and disagreements abeuvay of teaching culture

and what kind of cultural aspects to teach.

At the end of 1980s and through the early of 198@s importance of

incorporating the teaching of culture in the teaghof foreign language was getting

stressed by Michael Byram and Claire Kramsch wheetaready published many

great works dealing with this issue.

In the work “Context and Culture in Language Ediatd, published in 1993,

Claire Kramsh argued against a simple “transmissibnnformation” about the

foreign culture. She points outhe® new ways of looking at the teaching of language

and culturé which are the following:

a)

b)

c)

d)

Establishing a “sphere of interculturality>= which can be defined as not “a
transfer of information between cultures” but “pudt that culture in relation
with one’s own.” It includes a reflection both dre tforeign culture and the
native culture.
Teaching culture as an interpersonal process is important to present not
only cultural facts in a structural way, but to et understanding values,
beliefs, processes or attitudes.
Teaching culture as differenceit can be understood that culture is not only
national traits but we also have to consider othitural factors such as age,
gender, regional origin, ethnic background andadatass
Crossing disciplinary boundaries there is the attempt to link teaching
culture to other academically recognized disci@irseich as anthropology,
sociology, and semiotics because teachers neeavi Wider knowledge on
subjects related to culture in order to teach aliout

(Kramsch, 1993, p205-206)

It can be concluded that the main aim of the regenats has been to develop the

students™ ability to acquire the intercultural catgmce and to prepare them for

intercultural communication.
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2.3 INTERCULTURAL COMPETENCE

However, the term *“intercultural communication” wésst introduced in
1959 by the American anthropologist, Edward T. Hall his work “The Silent
Language”, the European educators were gettingassiied in it by the end of 1980s.

First of all, we have to understand the meaninght&rcultural competence.
According to the Common European Framework for lumgg Learning, the
competence meanght sum of knowledge, skills and characteristic @low a
person to perform actiofig2000, p9)

On the contrary, Michael Byram criticizes The Coomm European
Framework that it does not deal with the interaalk.Lcompetence completely and
points out that it lacks the assessment of theosadiural competence which results
in incompleteness of teaching/learning processstresses that .’ if it is not tested,
it is not taught’ (2000, p8)

According to him, the intercultural competenceaives five elements:

a) attitude — defined as curiosity and openness to the foreidjire

b) knowledge — our own products and practices as well as tbdymts of the
other culture,

c) skills of interpreting and relating — means interpreting the document and
the events of the foreign culture and relating ttherur own ones,

d) skills of discovery and interaction— ability to acquire new knowledge, skills
and attitudes while communicating with the peogléceign culture,

e) critical cultural awareness — critical approach to our own products and

practices as well as to the products and practitdse foreign culture

To sum up these elements, he characterizes therpetth “some degree of

intercultural competence” as someone who:

» “is able to see relationships between differentutak — both internal and
external to a society — and is able to mediatd, ithenterpret in terms of
the other, either for themselves or other people.”

» *“has a critical or analytical understanding of {panf) their own and other
cultures”

> “is conscious of their own perspective, of the vimyvhich their thinking
is culturally determined, rather than believingtttheeir understanding and
perspective is natural.”

(Byram, 2000, p9)
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According to G. Chen and W. Starosta, the terrtefgultural communicative
competence” can be defined akée' ability to effectively and appropriately exerut
communication behaviours that negotiate each othewfural identity or identities

in a culturally diverse environméni(1999, p28)

There is a set of commonly recognized principlestéaching intercultural
communicative competence which help teachers imnatg programs for students.

1. Active construction — the information about theeign culture are not
presented directly by the teachers but the studeaus to look for them,
they have a chance to see the culture through mgfamhilanguage in
context

2. Making connections — is it important to link thesting knowledge with
new knowledge — it means to connect the learnewis ailture with the
culture of being learnt

3. Social interaction — it focuses on the communicataith others, the
students needs to know how to express ideas ammbn@sto others,
communicating across linguistic and cultural boureda

4. Reflection — intercultural learning involves anatygs thinking and
interpreting

5. Responsibility — students must take responsibititytheir own actions,
attitudes and responses

(Liddicoat et al., 2003, pp.47-51)

Regarding the current situation in Slovakia, thare several linguists and
educators who are interesting in the studies oéraoftural and multicultural
education.

One of the most important educators is Erik Mikstvho deals with the study
of culture and multicultural education.

Viktéria Markova from the University of Comenius Bratislava states that
the connection of teaching foreign language anditbercultural communication
helps students to gain knowledge and ability ineortb communicate effectively
with the people of foreign culture. The concepi®divided into four phases:

The first phase is important to for the self-redign in order to
communicate effectively and for understanding tleespn of foreign culture. The
second phase emphasizes the understanding of dtunecun the confrontation with
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the foreign culture. It is followed by the theocali part which includes the
presentation of foreign culture elements, its valaed rules of behaviour. And the
last phase focuses on development of interculte@hpetence by practising
intercultural situations.

2.3.1 Intercultural education

The Council of Europe stresses the need of “intaral education” which is
determined by the following characteristic features
a) “inclusion and participatioh— it means that each human being can learn
what she/he wants to learn in order to be ableartigipate in the different
realms of the society
b) “learning to live togethér— although each of us are different we need to
share a feeling of belonging to a wider communégdadl on mutual respect. It
includes the respect for diversity, tolerance ampeénmess to the foreign
culture.
The Council of Europe also promotes the followirmplg of “intercultural
education”
- the ability to look at issues from different persipees;
- becoming experienced with interaction in heterogesegroups in order
to solve problems
- the experience of reflecting on the quality of d@gales and discussions
- to respect the values.

The concept of “intercultural education” cannot decomplished by the
teacher who is only passing the basic facts aratnmtion to the students, therefore
a new role of the teacher is stressed by the eidnedhtauthorities and researchers.
The teachers should act as facilitators, observer@nagers and evaluators of

learning processes.
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The Committe of Ministers recommends that teaclshrsuld have the

professional competency to:

organise co-operative learning in classrooms inhsacway that all
students participate and can be held accountabtbéda contributions;
identify and validate the various skills and knadge that students bring
into the classroom;

encourage students and deal with status issuls icldssroom;

discuss controversial issues based on respect iVersdy within the

framework of human rights principles

(Intercultural education: managing diversity, sgr@ning democracy, 2003)
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3 METHODOLOGY

3.1 THE AIM OF THE RESEARCH

In the previous chapters we mentioned that these been the tendency to
integrate the target culture into the teachingooéign language in recent decades. It
has become evident that without intercultural cotepee, the students are not able
to interact effectively with people from the foreigulture. That is the reason why
the aspects of culture, including intercultural cowomicative competence, are
considered to be the one of the most demanding @iifeseign language teaching. It
is clearly pointed out in the document “Common Bpean Framework of Reference
for Languages” as well as in the national documeatscerning the teaching of
foreign languages.

The purpose of our research was to investigatesthtis of learning and
teaching culture in the English classes. The mesearch was divided into two parts.
One of them was conducted among the students oséwondary schools who were
planning to take the A-levels of the English langgi¢his year.

The students were 18-19 years old who had beenitgpEnglish for many
years now, the most of them for 8 years — in thmgny school and during their
study at the secondary school.

There were 148 students altogether who participatedr investigation — 74
respondents in each secondary school. This nunitvespondents was given by the
A level takers in Sturovo, though there were moréeyel taking students in Nove
Zamky. For this reason, we decided to have the sauneber of students in both
secondary schools to make the research under tfa eonditions.

In Sturovo, the sample comprised 28 students ofengander and 46 of
female gender. Out of the respondents in Nove Zar2Ryare boys and 51 students
are girls.

Regarding the other part of the research, it camnaed on the teachers of
English language and their concept of integratiregforeign culture at their lessons.
We decided to choose the teachers from differenbas, primary as well as
secondary schools. We made the decision becausesheuld not be any difference
between the teachers of primary school and theh&sacof secondary schools

concerning their level of education although ina always true. The other reason

23



for mentioned decision was the fact that there waoé many teachers at the
secondary school in Sturovo and at the secondaigosm Nove Zamky.

We carried out the research on the sample of 3hé&a. Out of these 34
respondents, 14 teachers were teaching at the pyrisshools and 20 of them were
teachers at the secondary schools in the timeefnvestigation. Regarding their
gender, 7 of them are males and 27 are females.

We employed a quantitative research and decidegeahe questionnaire as
the data collection instrument which gave us thesfmlity of obtaining large-scale
data relatively fast. That is one of the advantaijebe questionnaire. The other one
is the anonymity of it which we made use of as wielmeans that the respondents
were more willing to answer the questions. On tlteeiohand the questionnaires
have some disadvantages too. It can happen thaugstionnaire is not filled in by
the respondent, indeed. To avoid this problem, wked the teachers of the
respondents to pay attention. The second disaalyardan be that the questions are
not formed clearly and comprehensibly, therefore pse-tested it on the smaller
sample of students in another secondary schooturo®, called Private Business
Academy.

As we already mentioned, there were two parts ofioeestigation therefore
two questionnaires were prepared — one for teachredsone for students. Both
questionnaires were designed with the applicatiohilert scale which helped the
respondents to express their opinions about thesubf the research. However the
main goal of the research was compare the studdritso secondary schools, we
designed the questionnaire for the teachers sittaltre one for the students in order
to compare and contrast their opinions about thg efdearning and teaching the
foreign culture at English lessons.

The guestionnaires were handed out to the teaeBpondents personally by
visiting both secondary schools. We also asked tleegive the questionnaires to the
students at the English lessons. They were wiltmglo it without any problem.
Couple of days later, we went back for collecting juestionnaires to the schools
and got each one of them back filled in.

Hypothesis:

1. Students’ concept of learning about foreign cultdiéers from the

teachers™ actual approach to the teaching of foreigfure.

2. One secondary school students’ attitude to thailegof foreign culture

Is the same as the attitude of the other secorstdugyol students.
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3.1.1 The students™ questionnaire

It was designed with the purpose to find out thielshts™ opinion and attitude
about the learning of foreign culture while leagnihe English language. First of all
we introduced ourselves and explained the purpbsiiog the research. We also
pointed out that all the information the respondgmbvide were confidential.

The guestionnaire consisted of one open questidrbartiosed questions:

1. How would the students define culture?

2. How important do the students consider the learrabgut culture in

foreign language classes?

3. Which culture of the English speaking country wothey like to learn

about?

4. How often would the students like to learn aboetftireign culture while

learning English language?

5. Where have they learnt the most information abloetforeign culture?

6. Which cultural topics do they consider to be instirgy to learn about?

7. Which of the stated activities do the respondentssicler to be the most

useful in order to learn about foreign culture?

The purpose of the first question, the only oper,amas to find out the
respondents’ knowledge about culture in generaé fidllowing four questions,
number 2, 3, 4 and 5 were provided with the mudtighhoice answers. The students
were asked to tick only one option in these quastidhe question number 6 was
asking respondents to rate each stated topic ubmdb-point Likert scale, from
number 1 for “extremely interesting” to number Sarsting for “not at all
interesting”. There were 8 topics given with thesgibility of adding any extra topic
by the student. In the last question, number 7reéspondents had to tick 3 activities
which they thought to be the most useful in orddetirn about foreign culture.

At the end of the questionnaire, we asked the redpmas to state their gender

and we expressed our appreciation for their codipera
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3.1.2 The teachers™ questionnaire

The aim of the teachers™ questionnaire was to tigade their perception of
integrating culture and intercultural competencéo ithe teaching of English
language. It was also our purpose to find out thgitude to the importance and the
aims of teaching the foreign culture. The samenahé students’™ questionnaire, we
indicated the aims of the research and assurecksipendents that the collected data
were confidential.

The following questions were formed:

1. How would they define culture?

2. How important do the teachers consider to teachurlin foreign

language classes?

3. How much time do the respondents devote to teacutatme foreign

culture?

4. Which culture of the English speaking country deytpresent?

5. Which of the provided aim they consider to be thestimportant in order

to teach culture?

6. Which of the stated activities do the teachersthisanost frequently?

7. What kind of materials do they use in order to keabout foreign

culture?

8. How much emphasis is placed on teaching culturesacthe curriculum

of second language teaching?

The teachers™ questionnaire also consisted of pea-ended question. They
were asked to provide the short definition of a@tuThere were 6 questions
provided with the answers of multiple-choice an@ guestion was formed with the
5-point Likert scale.

The question number 2 was asking about the resptgdepinion of the
importance to teach culture in the foreign languelgsses. The following question,
number 3, focused on the time devoted to teach tatheu foreign culture. The
teachers were asked to tick the option which rédlgt¢heir teaching the most. In the
question number 4, they selected the English spgatountry which of the culture
they introduce to their students. The question remtbwas asking the teachers to
tick the 5 aims of teaching culture which they edaered to be the most important. In
the question number 6, the respondents had to3tiaktivities which they use the
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most frequently to present and practice the cultaspects at their lessons. The
teachers were also asked to assess the mateeglsidk in order to teach about the
culture. They used the 5-point scale, 1 standingegtremely useful” and 5 for “not
at all useful”. And in the last question, they atke express their opinion about the
emphasis placed on teaching culture across thecelum of second language

teaching.

After receiving the questionnaires, we began tdyseathe answers provided
by the respondents which means that we had to enttw information from the
questionnaires so the software would understandrat. analyzing the data we
decided to use statistical program “PASW Statistics the past, this software was
known as SPSS. It offers many useful tools foistiaal analyzing of data.

The first step was filling in the data into the ‘@dditor” which consists of
two lists - the “Data View” and the “Variable View”

In the “Data View” we can follow each case - thetadgiven by each
respondent (the table lines) and each variable f@hée columns), for example
gender, school, time or importance of teachingucalt

By the functions of “Variable View” we can specifiie features of each
variable, for example the name, type, label, megstalues or decimals.

After completing the “Data Editor’, we continued hlge analyzing the
frequencies of the data. It provides the informatabout the respondents like their
gender, the school they attend etc.

We also used the comparative analysis of the fibenfthe aspect of one
variable. So we were able to get information abihé analyzed data from the

particular respondents” point of view.
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4 RESULTS

4.1 The students™ questionnaire

As we already mentioned we conducted the researchwo secondary
schools, one is situated in the town of SturovocWhihas 13000 inhabitants. The
other secondary school is 50 km from Sturovo, @ tithwn of Nove Zamky. It is a
district town of 30000 inhabitants.

The aim of the research was to investigate theesiigd attitude to the
learning of culture at the lessons of English laagguand find out whether they share
the same conception of it or there is a contrastdzen them.

The following table provides the information abdkié respondents of each

school and their gender.

Table 1: Students™ gender

GENDER SCHOOL TOTAL
Sturovo Nove Zamky

Male 28 23 51

% within school 37,8% 31,1% 34,5%
Female 46 51 97

% within school 62,2% 68,9% 65,5%
TOTAL 74 74 148

% within school 100% 100% 100%

A. The definition of culture (SQ1)
The first question focused on the students’ knogdedbout culture in

general. In Sturovo 72 (97,3 %) respondents outdadid provide the answer. There
were 62 (83,8 %) students in Nove Zamky who predidome definition of culture.
Although we were very pleased with the high peragetof the response, there were

some definitions that could not be counted.
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As some of the following examples show, the debng apply to two kinds of

cultures.

a) to the so-called small “c” culture that refers he tustoms, traditions and the

way of life in general — for example:

“summary of customs and traditions specific for leamtion, creating

unique national identity”

“system of habits, traditions and customs typiaad €ach country or

nation”

b) to the so-called capital “C” culture that includésrature, arts, history and

geography

“We use the word culture to speak about musicaad literature.”

“Culture plays an important part in our life. It ilcles theatre, literature

and it is also our national history.”

c) combination of small “c” culture and the capital’€ulture

“The culture is the arts and other manifestatiorfshoman intellectual

achievements regarded collectively.”

- “For me culture is a specific language of the coyntules of behaviour,

customs, traditions, history and theatre or musicis everything that

defines the country.”

Table 2: The students™ definitions

small “c” capital “C” combination
Total

culture culture of both

29 16 27 72
Sturovo

40,3% 22,2% 37,5% 100%

20 11 31 62
Nove Zamky

32,3% 17,7% 50% 100%

49 27 58 134
Total
36,6% 20,1% 43,3% 100%

The table no. 2 shows that most of the respondgefised culture as the

combination of small “c” and the capital “C” culaualthough there were slightly

more students in Sturovo who were thinking of adtas the sum of habits, customs

and traditions.
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Some of the respondents (17) also pointed outdlaion of language and
culture”
- “Culture is a specific language of the country...”
- “...language is also a part of culture.”
“Culture includes tradition, language, arts.”
Many respondents stressed that the culture retetbea specific group of
people who lives in the same territory.
- “The common habits, customs and traditions of pedpling in some
area.”
- “The sum of customs and traditions specific forleaation.”
- “It's a word for a certain group of traditions, ndsets, everything that

puts a give group of people under the same banner.”

B. Importance of learning culture (SQ2)

The second question was referring to the importafdearning about the foreign
culture in second language classes. The resufteodmalysis indicates that there was
different standpoint between the students of semgndchool in Sturovo and the
students form Nove Zamky. While most of the stusefrom Nove Zamky
considered the learning of culture very import&,8%), the most of the students
from Sturovo expressed their opinion that it is sarat important (45,9%). The
same number of students from both schools thouwtitintegrating culture in the
teaching of foreign language is extremely importé®h#%). There was only one
respondent from each school asserting that learoihgulture was not at all

important.

SCHOOL/IMPORTANCE

extremely  very important  somewhat not very not at all
important important important important

O Sturovo ONove Zamky
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C. Culture of the English speaking country (SQ3)

We also wanted to find out which culture of the Esfgspeaking country would
the students like to learn about. We were curidubdre would be any difference
between the answers of students not attendingaime school. We can see in the
graph below that in fact, the students of both sthwould like to know more about
the culture of Great Britain as well as the cultaféJSA although there were higher
proportion of students in Nove Zamky who would licelearn about the culture of

Great Britain only.

SCHOOL/COUNTRY

70%-

60,8%

Great Britain USA Great Britain Other
+ USA

O Sturovo @ Nove Zamky

In this question there was a possibility of spdaodyother English speaking
country whose culture would the student like tarleabout. There were 13 students
altogether — 6 in Sturovo and 7 in Nove Zamky — \stated the following countries:

- New Zealand (1 student from Sturovo and 2 studeois NZ)

- Australia (2 students from Sturovo and 3 studemisfNZ)

- Canada (2 students from Sturovo and 2 students K@

- India (1 student from Sturovo)
We would like to point out the answer of one resfant from the school in

Sturovo. He made the request that he would likedon about the Slovak culture in

English language.
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D. Frequency of learning about culture (SQ4)

Regarding the issue of frequency of dealing wita tbreign culture, another
contrast occurred in the responses of the stugdtéading the last year classes of
secondary schools in different towns.

According to the answers of respondents from Styrowost of them (51,4%)
would like to learn the culture once a week. On8/8%6 of students from Nove
Zamky stated this frequency. The majority of studgip8,1%) would like to have

the culture of the target language presented de#ls®ns more than once a month.

SCHOOUTIME

60%-

50%-

40%-

30%-

20%-

10%-

0%+

every lesson once a week once a month never
O Sturovo 6,80% 51,40% 39,20% 2,70%
B Nove Zamky 5,40% 33,80% 58,10% 2,70%

In both secondary schools there were 2 — 2 resgraadvho would not like to
have the foreign culture integrated in the Englishguage teaching. And only 5
students in Sturovo and 4 students in Nove Zamkulavdike to learn about the

cultural aspects at every English lesson.

E. Source about culture (SQ5)
The next question focused on the issue of soureewahted to know where the

respondents learn the most information about tlmeida culture. In the time of
globalization and of widespread mass media inclydie Internet, it is much easier
to be in touch with the foreign culture as it wes + fifteen years ago. Nowadays the
students do not have problem to acquire generalvlkaame from any medium
although it is very important to sort out the imf@tion which are important and
useful for our life. It is the parents” and thecteaxs™ responsibilities to make sure

that the students are not influenced by the inféiomavhich is immoral.
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SCHOOL/SOURCE

50%
45%
40%
35%
30%
25%
20%
15%
10%
5%
0%

English |travelling
lessons| abroad

TV, radio | Internet Other

A8 Sturovo 24,3% | 33,8% 20,3% | 20,3% 1,4%
O Nove Zamky| 17,6% | 32,4% 18,9% | 29,7% 1,4%

The graph indicates that we were right in our prealn that the students find the
most information on the Internet. There is not fmental difference between the
respondents of the two schools. The Internet asdhiece of information about the
foreign culture was ticked by the most of the resgjsmts. The second most marked
option was travelling abroad. This is the otheram@ant opportunity to get in contact
with the aspects of foreign culture. Unfortunatehgst of us have the possibility of
travelling abroad more than our parents and thatgrarents ever had.

The important data gained from the analysis is tiatEnglish lesson as a source
of information about the foreign culture was plaaad the third position by the

respondents of both schools.

F. Topics (SQ6)

The students were asked to rate the each of tles gopics by the 5-point scale
where the number 1 was standing for ‘extremelyregeng’ and the number 5 for
‘not at all interesting’. There was no surprisgttthe youth culture was indicated by
the respondents of both schools as the extremtgesting topic.

In Sturovo, 24,3 % of students ticked the topictloé youth culture and the
second most interesting topic was history, marke@3%o respondents.

In Nove Zamky, the topic of the youth culture wa®sen by 21,6% of students
and it was followed by the topic of daily life (£85p).
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The difference between the students of these tworskary schools can be seen
in the ranking of literature. While 40,5 % of theidents in Sturovo rated in as very
interesting, in Nove Zamky it was only 32,4% of tkepondents.

On the other hand, the topic of political systenswhosen as not very interesting

or even not at all interesting cultural topic bg #tudents of both schools.

Topics in Sturovo
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The students could also suggest some topics whahwould like to learn about
and were not stated in the questionnaire. They cadlde following subjects: ‘the
beauties of the country’, ‘geography’, ‘films’, ‘s@’, ‘communication with foreign

students’ and ‘places of interest'.

G. Activities (SQ7)
In the question number 7, the students should hasessed the listed activities

as the ways of teaching about the foreign cultlihey were asked to tick only three
of them which they considered to be the most usefubrder to learn about the
cultural aspects.

We can see in the graph below that the studerfsurovo (66,2%) as well as in
Nove Zamky (58,1%) ranked the reading texts, nepsparticles and interpreting
them as the most useful activity.

In Sturovo it was followed by listening to songsdio programme and
interpreting the cultural phenomena (51,4%) and tthed place was taken by
watching films (47,3%).

The students of the secondary school in Nove Zaadgessed the watching
video and doing projects equally (39,2%).

The drama was considered to be the least usefwitpah Sturovo (2,7%) as
well as in Nove Zamky (9,5%) although there are yngimreat drama activities which
can introduce cultural aspects. They can also log elpful in order to practice

cultural habits, manners and rules of behavioud us¢he foreign culture.

Activities considered to be most useful by the students

9,50%

1

drama b

37,80%

59,20%

|

comparison 21.60%

|

watching video 47,30%

24,30%
24,30%

|

role plays

39,20%
33,80%

|

projects

16,20%
lectures 6.80%

35,10%
36,50%

|

discussion

58,10%

reading

o 33:80%
listening _51,40%

6,30%

0% 5% 10% 15% 20% 25% 30% 35% 40% 45% 50% 55% 60% 65% 70%

|ISturovo B Nove Zamky |
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The students also had the scope for suggestireg otays of teaching about
the foreign culture. Couple of them would like t@eh people of the target culture,
travelling to the country they learn about or theyuld like to communicate with the
students of the target culture more often. Theyld@lso appreciate to learn from

the native teacher.
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4.2 The teachers™ questionnaire

Regarding the questionnaire designed for the t¥ach consisted of one
open-ended question, six multiple-choice questanmt one question was formed by
using the 5-point scale.

There were primary school teachers as well as &adaf secondary schools
participating in the research. We focused on thelters who had accomplished their
university studies and achieved the Bachelor'setegt least. The following table

gives the information about their gender and thealification.

Table 3: The teachers™ gender

Number Percent
Male 7 20,6 %
Female 27 79,4 %
Table 4: The teachers™ qualification
Bachelor degree Master degree PhD.
Male 2 4 1
Female 4 21 2

A. The definition of culture (TQ1)

The same as the questionnaire designed for tlierstis) the teachers™ one
was beginning with the question asking for defintodfure. Out of 34 teachers, there
were 19 respondents who did not write anything. déinitions of the rest teachers
(15) can be divided into the same three groupswas in the case of students.

a) the so-called small “c” culture — 5 definitions
- “Something which is passed by previous generationsohtemporary
generation. It is connected with the way of behawisocial connections,
tradition.”
- “The culture represents attitudes, values, beligfpals of a social

group.”
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b) the so-called capitol “C” culture — 1 definition

“Art, painting, literature...”

c) the combination of the two — 9 definitions

“The sum of language, history, habits, customs shdng group of
people.”

- "A system of habits, customs, traditions, includisuigguage, arts and
religion.”

- "It is the way of life, traditions, customs, the wae behave to each
other, the way we spend our time, the things weemmte and admire,
our background and concerns. It also includes the lastory and the

literature of the certain nation.”
The most of teachers were defining culture byrgstihe elements of the culture,
the visible ones but in the most cases, they cdnthec culture with it's aspects

which are not touchable such as customs, habttadition.

B. Importance of teaching foreign culture (TQ?2)

The teachers of English language were considenedeaching the aspects of
foreign culture in English language classes to dxg important — 26 teachers which
comprise 76,5 per cent of the respondents. Fowhéza (11,8%), all of them
females, ticked the option that the culture plays éxtremely important part of
teaching the students foreign language.

By comparing the teachers™ data to the studepigian about the importance
of culture in the foreign language classes, thelrés obvious. The teachers consider
the teaching culture more important that the sttelehthe both secondary schools.
Out of 148 students, only 8 of them (5,4%) thoutytatt the culture is extremely
important, 75 respondents (50,7%) expressed that wery important while 55
learners (37,2) stated that learning about theigoreulture is somewhat important

only.
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Table 5: The teachers™ data

extremely | very somewhat | not very| not at all
important | important | important | important | important
Male 0 85,7% 14,3% 0 0
Female 14,8% 74,1% 11,1% 0 0
Total 11,8% 76,5% 11,8% 0 0
80,00% -
70,00% -
60,00% -
50,00% -
40,00% -
30,00% -
20,00% - B Teachers
10,00% - O Students
0,00% = . . — 1 —
extremely very somewhat notvery not atall

important important important important important

C. Frequency (TQ3)
The other matter of our research was related totithe the teachers were

devoting to deal with the culture while teachingeign language. More than 35 per
cent claimed that they teach cultural aspects @neeek while there were only 8
respondents (23,5%) who stated that they introcdwdteiral issues at every English
lesson. On the other side, up to 10 teachers (298 responded that they teach
about culture twice a month, and 4 out of 34 teexhieked the option of “once a

month” only.

D. Culture of the English speaking country (TQ4)

The teachers were also asked to point out whictur@ubf the particular English
speaking country they present at the lessons. WWeotad that the culture of Great
Britain would be the most often indicated becaush® British English dominance.

After analysing the data we found out that it wastiplly true. According to the
analysis, the combination of two cultures, the iBhnitand the American culture, was

chosen by 64,7 per cent of respondents. The cutitil®reat Britain was on the
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second place with 20,6 per cent and the cultutd®A was stated by 5,9 per cent of
teachers.

The teachers had also a chance to mention thereuwfwther English speaking
countries they were presenting. Three other cudtwere added, the Australian,
Canadian and the Irish.

The teachers™ responses for this question are qaimpawith the students’
demand of learning about the foreign culture.

E. Aims (TQ5)

In the next task the teachers were asked to chivose the listed aims of
teaching culture in order of importance. They stddve ticked five of them.

The following graph shows that the most of thecheas (82,4%) indicated
the aim to develop attitudes of openness and todertowards other culture to be
the most important. It was followed by the effod tlevelop students
understanding of themselves and their own cultdf®6@6). Without students’
understanding of their own identity and culturasitnot possible to accept the
cultural aspects of the foreign country and to tgventercultural competence.
Our own identity plays the major role in acceptaotether human being.

The ability of overcoming prejudices and steree/was placed on the third
position and encouraging positive attitudes anginapsthetic approach to other

cultures was considering being very important ak. we
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F. Activities (TQG6)
Comparison of cultures, the differences and theilaiities of two or more

cultural aspects were indicated as the most ofsexl way of teaching about foreign
culture (64,7%). This method was also mentionednigny great scholars and
educators. Students would understand and accepetheultural phenomena.

The other favourite way of presenting the foreigiture is by doing projects
with the students. It is frequently used in ouraih. Many times the students are
asked to prepare some projects at home concereindapic and they are presenting
it to their classmates. It is often followed by tHescussion about the topic. The
discussion was the activity stressed by 47,1 peat oé the teachers as the most
useful.

The technique of the “culture capsule” which wadindel by the scholars as

“short (5-10) minute presentations that focus oa mmnimal difference between the
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target culture and the native culture of the sttgfewas mentioned by 5,9 per cent
of respondents only.

On the other side, the students stressed the fiolipwhree ways of learning
about the foreign culture as the most useful: re@adexts, newspaper article and
interpreting the cultural phenomena, watching videa listening to songs, radio
programme followed by the interpreting the cultyphénomena.

However, more than one third of students thouglatt tthoing projects and

discussions on cultural topics help them to undestind accept the foreign culture.

Activities used the most in teaching about foreigeulture

drama 8,8%

I
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G. Materials (TQ7)

We assumed that the textbook would be stressedeamost useful in order to

teach about the foreign culture. On the other ghdeinternet was pointed out by the
most respondents as the extremely useful tool {4Y,The schools and the teachers
realize that the Internet as the widespread soofgeformation can help them in
teaching foreign language as well as foreign calt@spects. Unfortunately, the
possibility of access to the Internet is not depegan the teachers but the financial
situation of the schools.

According to the students’ data, the Internet wlas $ource of cultural
information marked by the most respondents (32,4%).

After the Internet, the newspapers and the magszimere stated as the

extremely useful resources.
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Regarding the school textbooks, most of the tea¢h®t,7%) agreed that they

are very useful together with the audio recordindise CDs and the audiocassettes —
provided together with the school textbooks.

Literature and the real objects were mentionedoavery useful sources or even
not at all useful materials by the respondents.

Materials used by teachers

Oextremely useful Bvery useful O somewhat usefuldnot very useful @not at all useful |
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H. Emphasis (TQ8)

At the end of the questionnaire we wanted to kneevdpinion of the respondent

regarding the emphasis places on teaching culttn@ss the curriculum of second
language teaching.

As most as 18 respondents out of 34 (52,9%) clhitirat the national
currirulum of second language teaching emphasiegegaching of culture optimally

although 14 teachers maintained a position thaethas little emphasis placed on
cultural concepts in teaching of foreign languagée schools.
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5 IMPLICATIONS

The purpose of the research was to investigateathaal status of foreign
culture in teaching English language. We focuset ardy on the approach of
language teachers to the presenting and teachiftgraluissues but we also
examined the attitudes of students to the lear@ibgut the foreign culture. We
targeted a particular group of secondary schoalestts who were planning to pass
the A-level exams this year.

So there were two main aims of the research. Tise dne was to compare
the attitude to the learning about the foreignureltof students attending secondary
schools. Half of these respondents were studenitseatecondary school in Sturovo
and the other half were students of the seconddnyat in Nove Zamky.

The second goal of our research was to confirm hyyeothesis that the
students™ concept of learning about foreign culdifeers from the teachers™ actual
approach to the teaching of foreign culture.

We began our research by asking the students foeddie culture. The
students of both schools provided similar defimsiovhich referred to the habits,
customs, traditions as well as to the arts, litemtand other “manifestations of
human intellectual achievements regarded collegtiveMost of the students
combined the concept of so-called small “c” cultared the so-called capital “C”
culture. There were few students in both school® wéduced the definition of
culture to the so-called capital “C” culture orghi’ culture.

It reveals that the students think of culture imeyal terms as the way of life
and rules of behaviour which includes habits, amnstand tradition in itself.

Regarding the importance of incorporating the teagtof culture into the
foreign language teaching, there was different fpofrview between the students in
Sturovo and students in Nove Zamky. The differemee more than 20 % between
the students thinking of learning culture as venpaortant. There were also up to
17% more students from Sturovo than students fraveNzamky claiming that the
presence of cultural issues at the lesson of Bndgisguage is somewhat important
only. Unfortunately, we could not reveal the reaebit which is the evidence of the
questionnaire” s disadvantage.

The most students of both schools were interegtettheé cultures of Great
Britain and the USA. There could be two reasonstties result. The first could be
that the school textbooks were focusing on thesedwuntries mostly and the other
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reason could be the mass media which broadcastlynBnitish and American
movies and sitcoms.

The students agreed that they would not like td déh the cultural issues at
every lesson although there was a disagreement #imérequency. The students of
Sturovo™ s secondary school stated that they wbkedto learn about the cultural
facts once a week. There was about 20 per centtadents in Nove Zamky who
stated the same frequency. On the other side tiggested to learn about the foreign
culture once a month. We were looking for the reasfat and after the analysing the
answers of the male and female students in Novekgand Sturovo we found out
that there were also more females in Nove ZamKgmgethis option than females in
Sturovo.

In the question of source there was almost the saimaber of answers for
each option. The Internet was pointed out by tmeespercentage of students in both
schools. There is no surprise. The second mostdiekswer was travelling abroad
which we also presuming.

The other field of our research was concentratingthee topics of foreign
culture the students would like to learn about. $helents chose the topic which is
the closest to them — it was the youth cultureuditlg the music, fashion, style of
young people living in the foreign culture. Howevéne students of these two
secondary schools placed different topics on tlwerse place of their interest. The
respondents from Sturovo were interested in histowy literature, the students from
Nove Zamky ranked the topic of daily life. The respe of the students from
Sturovo made us wonder about it so we asked thaahers for the explanation. We
found out that the students of those classes wemne hvappy and satisfied with the
teachers of literature and history. It proves that that the approach of the teacher to
the students is very important and it can influetheestudents in great extent.

There was also not a significant difference conogrrthe way of learning
about the foreign culture. The most students off lsoshools ranked the reading texts,
newspaper articles and interpreting the culturabngmena as the most useful
activity for acquiring knowledge about the foreigmture. The truth is that there are
many other great ways of learning about culturéhefforeign culture. We assume
that the students think of reading as the usefiiVigcjust because the teachers had
not introduced to them any other appropriate teqies. The reason of it could be

that they are not aware of more interesting andutisetivities for teaching foreign
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culture although there are many books presentiegdifferent ways of teaching
culture written by great educators.

To sum up this part of research we have to condhbaeour first hypothesis
is not valid entirely. There are differences betwdiee students of two secondary
schools though the students are of same age atitkafame level regarding the
knowledge of the foreign language.

The suggested reasons of it are the quality of &dug the influence of the

teachers or the students™ different kind of perkonerests.

The other aim of our research was to confirm opmige the hypothesis that
the students’ concept of learning about foreigriucel differs from the teachers’
actual approach to the teaching of foreign culture.

The teachers were providing similar definitionscafture. It proves that the
teachers as well as the students have the sameptarcof culture. In general they
link it with the habits, customs and traditionglod certain group of people.

The results of the research made it clear thattéhehers considered the
teaching of culture while teaching the foreign laage more important than the
students. They were aware of the fact that withitwet cultural and intercultural
competence the students can hardly communicateapgiely with people of the
target culture. These competences are also needaevelop attitudes of openness
and tolerance towards other culture and overcorthiegprejudices and stereotypes.
These were also the aims of teaching culture inelichy the teachers.

The results also revealed that there was a biglgmo concerning the time
which was devoted to deal with the foreign cultiMest of the teachers pointed out
that they were not presenting the cultural issuesvary lesson although several
scholars state that culture should be an integeat pf every language class.
(Tomalin and Stempleski, 1993, p8).

We can look for the cause of it in the nationatuwtoents and curriculum
which still stresses the developing of four skitis language — reading, writing,
speaking and listening — at the various level sfibg the students.

The solutions could be that the cultural aspeaslavbe also included in the
testing of students.

Concerning the issue of the decision which targeintries” cultures were
presented by the teachers, the given answers \aene as the students gave. The
teachers stated that they were introducing theuallissue of Great Britain as well
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as the USA and the students agreed that they vieldb learn about the cultures of
those two countries as well.

The teachers and the students had the possibilagading extra country that
was not listed in the questionnaires. Both groupespondents stated the culture of
Canada and Australia.

There was a contrast between the teachers” acayabfvteaching about the
foreign culture and the notion of the students alibe learning technique. The
students would have preferred reading texts, nepesparticle and interpreting the
cultural phenomenon, watching video and listeningsbngs, radio programme
followed by the interpreting the cultural phenomena
On the other side, there were 38.2 % of the teacbp were using the technique of
reading the text in order to teach about the tacgdture. There were as few as
26.5% of teachers indicating the listening actati The teachers were keen on the
comparison of cultures by pointing out the diffexes and the similarities of two or
more cultural aspects the most and it was follotbsedoing projects.

We were surprised that the drama techniques inoduthe role plays were
not mentioned neither by the teachers nor the stad®#/e assume that the teachers
were not including these kinds of activities due lexk of knowledge and
experiences.

The use of culture capsules was ticked only by 508%achers although we
suggest this activity as very important in ordeteach about the foreign culture.

We would recommend the foreign language teacherstudy the book of
Tomalin and Stempleski “Cultural Awareness” whdreytcan find various activities
for teaching about the foreign culture. We wouldoakuggest to look for the
activities on the Internet where are thousands@iitexplained in details.

After analyzing the results of the research we dadlare that the second
hypothesis we set before conducting the researchegdrto be true partially. It is
obvious that there are differences between theabepproach of teachers to the
teaching of foreign culture and the students™ cptice. However, we have to point
out that the respondents — the teachers and tdergti— agreed in the issue of the
target culture. Both groups of respondents poimigdculture of Great Britain and

the United States of America.
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CONCLUSION

Our diploma work has been devoted to the relaktignbetween culture and
language as well as to the teaching of foreigrucelat the secondary schools.

Due to the process of globalization and migrabémpeople, there is greater
chance for people of different cultures to getha tlose contact. For this reason it is
important to develop the person’s ability of cudtuawareness and intercultural
competence as well. Many educators has been emapitathat the students should
acquire knowledge about the culture of the langutgsy are learning. Without
understanding of the foreign culture, its custonaues or the even the rules of
behaviour, they would be never able to communie#iiectively with the people of
that culture.

First of all, we presented various conceptions @efthitions of culture. Some
of the scholars claim that the culture means the liggrature and history of the
nation. The others perceive the concept of culagr¢he system of habits, customs,
values, beliefs, attitudes of a social group.

Culture can be also related to a particular hisabiperiod or we can refer to
the certain society. However there are hundredsanbus definitions, none of them
can be taken as definite.

In the second chapter we were dealing with thaticeiship between culture
and language. According to many great scholardy siscWilhelm von Humboldt,
Edward Sapir or Benjamin Lee Whorf, culture andglsage are so interconnected
that we cannot separate them. One of the manyitunscbf language is expressing
the features of culture and transmits them fromeggtion on generation. It is
considered to be a mean of nation’s culture. Omtiher hand, language is culturally
influenced and shaped by the cultural features.

Then we moved to explaining the importance of heax culture while
teaching the foreign language. It must be admitted learning the grammar and
lexicon of the foreign language is not enough ideorto be able to communicate
adequately with the native speaker. We must beeawhappropriate behaviour and
the way of communication used by people of theifpreulture. Otherwise it can
happen that we are misunderstood or even we candthem. It can easily happen
in the other way, too.

The cultural dimension has been always presenhénstudy of language
although it has changed in the course of time. Btkdd back at the history of
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foreign language teaching as far as the beginnir2p® Century and characterized
the following approaches of the teaching foreigmglaage: the grammar-translation,
the audio-lingual method and Communicating Languagaching. We focused on
the status of teaching culture in each of thesecauhes.

To be able to understand the aim of teaching doreulture, we mentioned
some of its main goals defined by various educandsscholars.

In the practical part of the diploma work we madle quantitative research
concerning the issue of integrating culture in thaching of foreign culture. It
consisted of two parts.

In the first part we were focusing on the studeipisrception of learning
about foreign culture. We decided to compare stisdehtwo secondary schools. In
our hypothesis we presumed that there would beiffierehce between them but
after analyzing the data we had to admit that eévem seemingly same group of
respondents have different opinions regardingehening of foreign culture.

In the second part, we decided to investigatadhehers” actual approach to
the teaching of foreign culture and to compareiththe students” perception.

After analyzing the results of the research we dacdlare that the second
hypothesis we set before conducting the researohegdrto be true partially. It is
obvious that there are differences between theabhetpproach of teachers to the

teaching of foreign culture and the students™ cptics.
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RESUME

V diplomovej praci som sa venovalat@hu medzi kultirou a jazykom,
pricom som sa zamerala na kultiru vo &ywani cudzieho jazyka na strednych
Skolach.

Danda problematiku povaZzujem wvésgnosti za Mami dolezita, kdze
v dosledku procesu globalizaci¢j uz sa to tyka ekonomiky, politiky alebo
masmeédii, dostavame sa do uzSieho styku s kultliraroh narodov. Vyznamnym
a ve’'mi doélezitym krokom v tomto procese bol jednak gii¢ Slovenskej republiky
do Eurdpskej unie v roku 2004, ako i vstup do sgeeského priestoru o tri roky
neskor. ZruSenim hranic sa nam otvorili moznostzeavad iné krajiny aich
kultaru. AvSak také jednoduché to nie je. Pre pmtrefektivnej komunikacie
s prislusnikmi inych kultdr, musime roz\ijaasSe schopnosti verbalnej i neverbalnej
komunikacie. Taktiez je potrebné, aby sme sa kudturwzdelavali, pochopili
a akceptovali myslenie a spravaniadi z odliSnej kultdry. Bez snahy spoZna
hodnoty a normy inej kultiry nie je mozne plnohoaheo fungové v danej
spola@nosti.

Treba ale pripoment Ze délezitou podmienkou interkultirnej kompetenci
je sebapoznanie a pochopenie vlastnej identityoriut vSak najprv potrebujeme
spoznd vlastna kultaru a jej elementy.

Spominany proces sebapoznanie a pochopenia \l&sthéy sa z&ina uz
pri narodeni.Clovek je ovplywiovany svojim prostredim, ktoré je determinované
kultdrou. Ztoho vyplyva, Ze na vedomé spoznavarestnej kultury a taktiez
kultary inych néarodov, nikdy nie je priskoro. V pednych des&ociach, u nas
hlavhe po roku 1989, viaceré vyznamné osobnostraztigju potrebu integracie
kultdry do vyw@ovania cudzieho jazyka na Skolach,deasom sa zamerala aj v tejto
praci.

V prvej kapitole teoretickegasti som priblizila viaceré ptady arbézne
pristupy, co sa tyka zadefinovania kultiry vo vSeobecnostijdBiae tu definicie
kultdry, ktoré ju vysvdju ako systém noriem, hodn6t a tradicii po sfaro
prechadzajice z generécie na generécie. Ini zaspgymom kultira majd na mysli
rézne kultarne artefakty, umenie a literatlru. Ktdt sa taktiez wahuje na rézne
historické obdobia.

Slovo ,kultdra“ pochadza z latinského slova ,cuttt— zakladom je slovo
.colere* , ¢o znamena obrabanie pddy. V prenesenom vyznam@aoe/osobnosti

jednotlivca.
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Niektori vyznamni vedci, ako Brooks, povaZovalltéru za nemenny, staly,
a uzatvoreny fenomeén. Kultirne vzdelavanie bolo eeamé len na spoznanie
konkrétnych faktov, ktoré sa aj tak gachich nemenia.

Naopak kultdra je neustéale sa meniaci procesatugg sa v roznych formach
a meni svoj charakter. Su to hlavne hodnoty, naartradicie.

V druhej kapitole som sa zaoberalatatzom medzi kultdrou a jazykom.
Predstavila som teorie vyznamnych svetovych vedako su Wilhelm von
Humboldt, Edward Sapir, Benjamin Lee Whorf a taks®m spomenula &asnych:
Michael Byram a Claire Kramsch.

Ich nazory sa zhoduju vo fakte, Ze kultira a jam@m6zu by oddelené
a fungovd jeden bez druhého. Jazyk potrebujeme na vyjadssigch nazorov ako
i kultirnych elementov. Na druhej strane, kultUsglgviiuje pouZivanie a vyvoj
jazyka.

Po vysvetleni si zdkladnych pojmov, dostala sork gaucovanie kultlry na
hodinach cudzieho jazyka. Vyznamni lingvisti takteastavali ndzor, Ze jazyk a ani
kultira nemoéze fungovabez pomoci druhého. Uz v minulosti sa zdéowval fakt,
Ze vyuwovanie cudzieho jazyka bez integracie kultiry danéayka je neadekvatne.
Musime prizng, Ze ovladanie gramatiky a dostatok slovnej zaswdpostauje. Je
napriklad zrejmé, Ze bez kultarnej kompetencie kywy tradicie inej kultiry moéze
Student pochopgiinak.

V podkapitole som sttime zachytila histériu vytovania kultary.
Charakterizovala som jednotlivé metody vguania cudzieho jazyka od&atku 20.
storciia az po s@asné trendy. Priblizila som postavanie kultary angaticko-
prekladatéskej metdde, v audio-lingualnom pristupe a nakori&omunikativnom
pristupe.

Gramaticko-prekladafekd metéda zdoéramje Studium literarnych diel
a inych vednych prac, ktoré sa povazovali za kulspol@nosti.

V 60.-tych rokoch minulého stotia sa najastejSie pouzivala vo vyavani
cudzieho jazyka audio-linguéalna metdéda. D6raz addlna hovoreny jazyk, gom
cudzi jazyk sa Studentiili neustalym opakovanim. Viacertitelia v tomto obdobi
sa snazili integrowa kultiru do vydovania. Na rozdiel od gramaticko-
prekladatéskej metdde, audio-lingualna definovala kultiru aystém pravidiel
spravania. Snazili sa pribliziziakom kazdodenny Zivot v danej kultare a spésob

komunikécie.
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Prelom v integracii kultary do vywvania nastal v 70.-tych a nasledne v 80.-
tych rokoch minulého stoém s nastupom komunikativnej metddy vguania
cudzieho jazyka. Zdéraépvala sa najmad komunikativna kompetencia Studentov.
Cudzi jazyk sadil pre reélne potreby komunikacie.

Od 90-tych rokov nastupil trend interkultirnej kostgncie, ktora pde
Michaela Byrama zdfia v sebe p& elementov: postoj, vedomosti, schophos
interpretacie, schopnbénterakcie a kriticki vnimavdsultary.

Délezitog’ interkultirneho vzdelavania je podporované aj Bskou
komisiou, ktora povazuje nasledovné ciele intetkuého vzdelavania za
najdoblezitejSie:

- schopnog vnima’ problematiku z r6znej perspektivy

- reSpekt hodn6bt

- ziska skusenosti s rieSenim problémov

- zisk& skusenosti v diskusii

Co sa tyka praktickejasti diplomovej prace, rozhodla som sa ufalyiskum
v danej problematike — vyuzivanie kultary na hodmacudzieho jazyka, ato
z poladu «itel'a, ako aj z pofadu Studentov

Vyskum som rozdelila na dve&asti — najprv som porovnala pristup
k vyucovaniu kultary Studentov dvoch réznych strednycbl.SRred vyskumom som
predpokladala, Ze sa nevyskytni markantné rozdiedyzi nimi.Dalej som mala
v umysle porovn@ pristup ditelov k vywovaniu kultdry a predstavu Studentov
o vywovani kultdry. Domnievala som sa, Ze vtomto prgpagsledky vyskumu
potvrdia rozdiel medzi predstavantiitel'ov a Studentov na druhej strane.

Konkrétne som sa zamerala na Studentov — maturavioeh gymnazii, a to
v Stdrove a v Novych Zamkoch.

Na ziskanie potrebnych informéacii som zostavilaneké dotazniky pre
Studentov a rovnaké preitel'ov.

V pripade porovnania Studentov dvoch gymnazii, yaplkjuco som zistila,
Ze su tam isté rozdiely v pati problematiky vytiovania kultdry. Napriklad¢o sa
tyka obsahu — aj ke vaiSina Studentov z oboch Skél by sa najradg#j o kultire
mladych, u Stdrovskych Studentov nasledovala lifesa a historia, kym u&ina
Studentov z Novych Zamkov by sa neraddauo literarnych dielach predstavites
inych kultar.

Po spracovani dat ziskanych z dotaznikéielov, som dosla k zaveru, Ze

Studenti by naozaj pristupovali k Wavaniu kultary na hodinach cudzieho jazyka
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inak ako uitelia. Aj ked musim uzng, Ze sa napriklad zhodli v nazot®, sa tyka
vyberu kultiry. Oba tabory respondentov by sa d&gaili aj vyucovali kultdru
Velkej BritAnie a Spojenych Statov americkych.

54



BIBLIOGRAPHY

BATELAAN, P. 2003. Intercultural education: managjidiversity, strengthening
democracy. Athens: Council of Europe.

BADA, E. 2000. Culture in ELT. Cukurova Universidpurnal of Social Sciences
(6), p- 100-110

BYRAM, M., - MORGAN, C. 1994. Teaching and Learningnguage and
Culture. Clevedon: Multilingual Matters.

BYRAM, M. 1994. Culture and Language Learning inghir Education.
Clevedon: Multilingual Matters Ltd.

BYRAM, M. 1989. Cultural Studies in Foreign Langeagducation. Clevedon,
Multilingual Matters Ltd.

BYRAM, M. - M. FLEMMING. 1998. Language Learning Intercultural

BYRAM, M.-P. GRUNDY. 2003. Context and Culture. @&lon, Multilingual
Matters., pp.272

CIPRIANOVA, E. 2008. Kultira a vyiovanie cudzieho jazyka. Nitra: UK.

DAMEN, L.1987.Cultural learning: The fifth Dimengioin the Language
Classroom. Addison-Wesley Publishing Company.

CHEN, G.M. — STAROSTA, W. 2005. A review of the cept of intercultural
awareness. Human Communication, p. 28

CRAWFORD-LANGE - L.M&D.L.LANGE.1987. Integrating Leguage and
Culture: How to Do It. IN:Theory into Practice, V&6, No.4, Teaching
Foreign Languages, pp.258-266

FLEWELLING, J. 1993. Teaching culture in the "9@golementing the National
Core French Study syllabus. Canadian Modern LargyiRayiew, 49 (2),
p.339.

HARRISON, B. 1990. Culture and the Language Clamsrd.ondon: MacMillan
Publishers Ltd.

HEUSINKVELD, P.R. 1997. Pathways to Culture: Readinon Teaching
Culture in the Foreign Language class, Yarmontteraultural Press Inc.

HINKEL, E. 1999. Second Lanugage Teaching and LliegrnCambridge:
Cambridge University Press.

KRAMSCH, C. 1993. Context and Culture in Languagdudation. Oxford:
Oxford University Press. pp. 272.

KRAMSCH, C. 2001. Language and Culture. Oxford: @gfUniversity Press

55



LADO, R. 1957. Linguistic Across Cultures. Ann ArbtJniversity Press.

LAFAYETTE, C.R. 1978. Teaching Culture: Strategiemd Techniques.
Arlington,

LEE, S. K. 2003. Exploring the Relationship betwdemguage, Culture and
Identity. In: GEMA Online Journal of Language StsliVol. 3.

LIDDICOAT, A. et al. 2003. Report on Interculturdlanguage Learning,
Canberra, retrieved from

http://www1.curriculum.edu.au/nalsas/pdf/intercretupdf

MARKOVA, V. Koncepcia vy@by medzikultirnej komunikacie. Fazy
medzikultirnej pripravy. http://www.saske.sk/cas/4-2007/02-

markova.html

MISTRIK, E. a kol. 1999. Kultira a multikultirna efjova. Bratislava: Iris,

SAPIR, E. 1958. The Status of Linguistics and a&&e.

SEELYE, H.N. 1994. Teaching Culture: Strategies fewreign Language
Teachers. Lincolnwood, IL: National Textbook.

VALETTE, R.M. 1986. The culture test. Cambridge: n@aidge University
Press.

VALDES, J.M. 1986. Cultural bound: Bridging the tuhl gap in language
teaching. Cambridge: Cambridge University Press.

http://www.encyclopediabritanica.comgtited on 15/02010

56



APPENDICES

57



QUESTIONNAIRE

My name is Judita Hla¥ava and | am doing research in “Relationship betwleaguage,

culture and identity — teaching culture in foreignguage classes” for my diploma thesis.
The aim of my research is to find out how Englisadhers present culture during their
teaching. The information you provide will be verseful for completing my research in this

field. All the information you provide is confideatk

1. How would you define culture?

2. Is it important to learn about culture in foreign language classes?
L] extremely important Ll not very important
L] very important Ll not at all important

[l somewhat important

3. Which culture of the English speaking country wouldyou like to learn about?
'l Great Britain
L1 USA
(1 both (GB+USA)

L1 other (please specify) ...............

4. How often would you like to learn about foreign culure while learning English

language?
L] everylesson 1 once a month
[l once aweek 1 never

5. Where have you learnt the most information about tle foreign culture?
[l on TV and radio
[] on the Internet 1 by traveling abroad

] at English lessons 1 other (please specify)............
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6. Which cultural topics do you think are interestingto learn about? (please rate each

topic)
extremely very somewhat | notvery | notat all
TOPICS interesting | interesting | interesting | interesting | interesting
1 2 3 4 5
traditions, folklore,
customs
daily life

Youth culture
(music, fashion,

etc.)

literature, art

education

history

political system,

government

rules of behavior

other (please
specify)
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7. Which of the following activities do you considerd be most useful in order to learn

about foreign culture? (please tick only 3 activities which are the mas#ful)

[]

O oo o o oo o™

listening to songs, radio programme and interpgetiee cultural phenomena
reading texts, newspaper articles and interpretiegultural phenomena
discussion on cultural topics

lectures on cultural topics

doing projects

role plays

watching video

comparison of cultures (differences & similarities)

drama

other (please specify) .......ccccevvviviiiieann.n.

Please state your gender:

W
W

male

female

Thank you very much for your time and cooperation.
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QUESTIONNAIRE

My name is Judita Hlavava and | am doing research in “Relationship betwleaguage
and culture — teaching culture in foreign langualgsses” for my thesis. The aim of my
research is to find out how English teachers pitek®rign culture during their teaching.
The information you provide will be very useful foompleting my research in this field.
All the information you provide is confidential.

8. How would you define culture?

9. Is it important to teach culture in foreign language classes?
[l extremely important 1 not very important
[l very important 1 not at all important

L] somewhat important

10. How much time do you devote to teach about the foign culture?

(please tick the option which reflects your teaghime most)
L] everylesson 1 twice a month
L] once aweek 1 never

[] once amonth

11. Which culture of the English speaking country you pesent?
Great Britain

USA

both

[ 0 N B

other (please specify) .........

63



12. Which aims of teaching culture do you consider thenost important?

(please tick the 5 most important)

U
W

N B R B B B

provide information about daily life

to encourage positive attitudes and a sympathgigroach to other

cultures
develop attitudes of openness and tolerance tovedahes cultures
promote reflection on cultural differences

provide information about the history, geography golitical system of

the foreign culture

promote the ability to handle intercultural contsittiations
provide experiences with a rich variety of cultugapressions
overcoming prejudices and stereotypes

to develop students’ understanding of themselveshar own culture

13. Which of the following activities do you use the m&t in order to teach

about foreign culture?

(please tick only 3 activities which you use thetno

[

N e e e O A N

listening and interpreting the cultural phenomena
reading texts and interpreting the cultural phenweme
discussion

lectures

doing projects

role plays

watching video

comparison of cultures (differences & similarities)

culture capsule - short (5-10) minute presentatitied focus on one
minimal difference between the target culture drarative culture of the

students
drama

other (please specify) .......ccoveiiiiiiiiiiiiiiiieen,
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14. What kind of materials do you use in order to teachabout foreign

culture? (please rate all materials)

MATERIALS

extremely
useful
1

very
useful

somewhat
useful

not very
useful

not at all
useful
5

school textbooks

videotapes

realia (maps

brochures, etc.)

real objects

audio recordings

literature

The Internet

newspapers,

magazines

other (please
specify)

15. How much emphasis is placed on teaching culture amss the curriculum

of second language teaching?

Ll very little
L little

Ll enough
L1 much

'] too much

Thank you very much for your time and cooperation
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